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CHAPTER I 
INTRODUCTION 
In recent years there has been an increased inter-
est on the part of the public in the school program. Much 
concern has been expressed over whether or not the schools 
are doing an adequate job of teaching reading. Rudolph 
Flesch, in his book~ Johnny Can't Read1 , expressed the 
opinion that the schools were not doing an adequate job in 
teaching reading; this book precipitated a flood of public 
criticism and investigation of school programs. 
Granted the fact that reading is being taught better 
today than ever before; it should be. Nevertheless teachers 
must not rest on their laurels. If anything, an even more 
concerted effort should be made to obtain the best possible 
reading program. This program should be based, of course, 
on individual needs and in light of existing research. 
In view of the f aet that more children attend school 
today than in the past and because of the existence of more 
teachers, more materials, better buildings, etc., evidence 
such as, "surveys indicate that in typical elementary 
schools •••• about one third of the children are retarded 
1Rudolph Flesch, ~~ Johnny Can't~ (New York: 
Harper and Brothers, 19 • 
2  
i n  r e a d i n g  o n e  o r  m o r e  y e a r s
1 1 2  
s h o u l d  b e  d u e  c a u s e  f o r  
a l a r m .  W i t h  e v i d e n c e  o f  t h i s  n a t u r e  i s  i t  a n y  w o n d e r  t h a t  
r e a d i n g  p r o g r a m s  a r e  c h a l l e n g e d ?  I s  i t  n o t  l o g i c a l  t h a t  
p o s s i b l e  r e a s o n s  f o r  t h i s  u n f o r t u n a t e  s i t u a t i o n  s h o u l d  b e  
f o u n d  a n d  a l t e r e d ?  
T h i s  p r o b l e m  c a n  b e s t  b e  a t t a c k e d  i n  o n e  o f  t w o  w a y s .  
I t  c a n  b e  a p p r o a c h e d  t h r o u g h  a  s t u d y  o f  t h e  t e a c h e r  o r  o f  
t h e  p u p i l .  S i n c e  a  m u l t i t u d e  o f  s t u d i e s  h a v e  b e e n  m a d e  
c o n c e r n i n g  s t u d e n t  n e e d s  a n d  i n a d e q u a c i e s  i n  r e a d i n g  t h i s  
s t u d y  w i l l  c o n c e r n  i t s e l f  w i t h  t h e  t e a c h e r ,  h i s  n e e d s  a n d  
h i s  i n a d e q u a c i e s  i n  t e a c h i n g  r e a d i n g .  
T o  p l a c e  t h e  b l a m e  o f  s t u d e n t  r e a d i n g  d i s a b i l i t i e s  
e n t i r e l y  o n  t h e  t e a c h e r  i s  u n j u s t .  A s  H a r r i s 3  h a s  s a i d ,  
" t h e r e  i s  n o  o n e  c a u s e  o f  r e a d i n g  d i s a b i l i t y . "  N e v e r t h e l e s s  
a  c e r t a i n  a m o u n t  o f  t h e  r e s p o n s i b i l i t y  f o r  s t u d e n t  f a i l u r e s  
i n  r e a d i n g  c a n  b e  t r a c e d  t o  i n a d e q u a t e  t e a c h i n g .  I n  k e e p i n g  
w i t h  t h i s  s t a t e m e n t  H a r r i s
4  
s u g g e s t s  t h a t  " a l t h o u g h  m a n y  
c h i l d r e n  a r e  h a n d i c a p p e d  b y  p e r s o n a l  i n a d e q u a c i e s ,  t e a c h e r s  
a r e  b y  n o  m e a n s  b l a m e l e s s  i n  t h e  c a u s a t i o n  o f  r e a d i n g  
d i s a b i l i t i e s . "  
( N e w  
2
A l b e r t  J .  H a r r i s ,  H o w  t o  
Y o r k :  L o n g m a n s ,  G r e e n - a i l c i  
3 r b i d . ,  p .  1 5 .  
4
I b i d . ,  p .  1 8 .  
I n c r e a s e  R e a d i n g  A b i l i t y  
C o m p a n y ,  1 9 4 7 ) ,  p .  1 4 .  
3 
What are the inadequacies evidenced by teachers that 
have led to these student reading disabilities? Harris 
suggests five shortcomings in teaching procedure that 
have contributed to reading retardation: 
1. Failure to develop a good background for reading 
comprehension through a program rich in first-hand and 
vicarious experiences which form a basis for a creative 
and stimulating program of discussion, writing, and 
reading. 
2. Failure to adjust instructional procedures to 
the capacities and maturity levels of pupils. 
3. Failure to provide a rich variety of reading 
materials that are both appropriate in difficulty and 
interesting to the children. 
4. Failure to develop a classroom atmosphere in 
which children feel that they are appreciated and in 
which praise, encouragement, and recognition of effort 
create a favorable attitude toward learning. 
5. Failure to notice difficulties while they are 
recent and minor, a~lowing them to grow into severe and 
persistent defects. 
In further support of teacher inadequacy in teaching 
reading, McKee6 has this to say about intermediate grade 
teachers: 
Instruction in the fundamentals of reading in the 
intermediate grades is poorly defined. Few teachers in 
any one of those grades are aware of the reading abili-
ties which could and should be taught to pupils at 
that level, and except for variation in the reading 
selections used, the teaching done at any one of the 
three grade levels is almost identical with that done 
at any one of the other two levels. 
5~., pp. 18-19. 
6Paul McKee, The Teaching of Reading in the Elementar~ 
School (New Yor~ Houghton Hrfflin ComP-an"Y;-1948), p.50. 
4  
T i n k e r 7  s u m m e d  u p  t h e  p r o b l e m  o f  t e a c h e r  i n a d e q u a c y  
q u i t e  w e l l  w h e n  h e  s a i d  " t h e r e  i s  a  m a r k e d  l a g  b e t w e e n  t h e  
t y p e  o f  r e a d i n g  i n s t r u c t i o n  c o n s i d e r e d  d e s i r a b l e  i n  t e r m s  
o f  c u r r e n t  n e e d s  a n d  t h a t  w h i c h  w e  g e t  i n  a c t u a l  p r a c t i c e . "  
I n  v i e w  o f  t h e  a c c u m u l a t i o n  o f  e v i d e n c e  t h a t  h a s  
b e e n  s e t  f o r t h  i n d i c a t i n g  t e a c h e r  i n a d e q u a c y  i n  t e a c h i n g  
r e a d i n g ,  t h e  q u e s t i o n  t h a t  c o m e s  t o  m i n d  i s  w h a t  c a n  b e  
d o n e  t o  b e t t e r  p r e p a r e  t e a c h e r s  t o  t e a c h  r e a d i n g ?  H u g g e t t  
a n d  S t i n n e t t  h a v e  s u g g e s t e d  a  m o s t  l o g i c a l  a n d  p r a c t i c a l  
m e t h o d  o f  a n s w e r i n g  t h i s  q u e s t i o n .  T h e y  s a y :  
T e a c h e r s  t h e m s e l v e s  a r e  f r e q u e n t l y  v e r y  c r i t i c a l  o f  
t h e  p r e p a r a t i o n  t h e y  h a d  f o r  t h e i r  w o r k .  T h e y  a r e  a b l e  
f r o m  p r a c t i c a l  e x p e r i e n c e  t o  p o i n t  o u t  t h e  c o u r s e s  a n d  
e x p e r i e n c e s  w h i c h  t h e y  f o u n d  h e l p f u l  a n d  t h o s e  w h i c h  
p r o v e d  t o  b e  w i t h o u t  m u c h  v a l u e .  H e r e  i s  t h e  p r i m e  
r e a s o n  w h y  e x p e r i e n c e d  t e a c h e r s  s h o u l d  h a v e  t h e  o p p o r t u n -
i t y  t o  a d v i s e  w i t h  c o l l e g e s
8
c o n c e r n i n g  t h e  c o n t e n t  o f  
t e a c h e r  e d u c a t i o n  p r o g r a m s .  
W i t h  t h e  a b o v e  q u o t a t i o n  i n  m i n d  a n d  w i t h  a  s i n c e r e  
d e s i r e  t o  h e l p  t e a c h e r s  i n  t e a c h i n g  r e a d i n g  t h i s  s t u d y  h a s  
b e e n  u n d e r t a k e n .  B e c a u s e  o f  t h e  i m m e n s i t y  o f  t h e  p r o b l e m ,  
t h e  d e s i r e  t o  d o  a  t h o r o u g h  s t u d y ,  a n d  t h e  s h o r t  t i m e  
a v a i l a b l e ,  t h i s  s t u d y  w i l l  h a v e  t h e  f o l l o w i n g  l i m i t a t i o n s :  
7 M i l e s  A .  T i n k e r ,  T e a c h i n g  Elementar~ R e a d i n g  ( N e w  
Y o r k :  A p p l e t o n - C e n t u r y - C r o f t s ,  I n c . ,  1 9 5 2  ,  p .  8 .  
8
A l b e r t  J .  H u g g e t t  a n d  T .  M .  S t i n n e t t ,  P r o f e s s i o n a l  
P r o b l e m s  o f  T e a c h e r s  ( N e w  Y o r k :  T h e  M a c m i l l a n  C o m p a n y ,  
1 9 5 6 ) ,  p . - z j ' . 3 .  
5 
1. It will be concerned with beginning intermediate 
grade teachers of reading. 
2. All teachers involved received their teacher 
education at Central Washington College of Education. 
3. Only those teachers who did their initial 
teaching during the school , years 1955-56 and 1956-57 
are involved. 
4. Eighty-nine teachers were contacted in the study, 
eighty-one and eight-tenths per cent participated 
actively. 
5. The questionnaire was used for gathering data. 
The specific purpose of this research is to deter-
mine if beginning intermediate grade teachers from Central 
Washington College of Education are experiencing undue 
need and feelings of inadequacy in teaching reading. If 
they are experiencing need and inadequacy, a secondary 
purpose of this study is to identify those needs and inade-
quacies and using their suggestions and comments to pro-
pose changes in the teacher education program that will 
better prepare teachers to teach reading at the intermed-
iate grade level. To these ends this study is dedicated. 
C H A P T E R  I I  
R E V I E W  O F  T H E  L I T E R A T U R E  
A n  e x h a u s t i v e  s e a r c h  o f  t h e  l i t e r a t u r e  i n d i c a t e s  
t h a t  l i t t l e  o r  n o  r e s e a r c h  h a s  b e e n  d o n e  i n  t h e  a r e a  o f  
b e g i n n i n g  i n t e r m e d i a t e  g r a d e  t e a c h e r  n e e d s  i n  t e a c h i n g  
r e a d i n g .  M o n r o e
1  
i n d i c a t e s  t h a t  o f  t h e  p u b l i s h e d  s t u d i e s  
r e l a t i n g  t o  t h e  e d u c a t i o n  o f  t e a c h e r s  t h e  n u m b e r  o f  i m p o r -
t a n t  s t u d i e s  h a s  b e e n  s m a l l .  O n  t h e  o t h e r  h a n d ,  H e s t e r
2  
p o i n t s  o u t  t h a t  t h e r e  h a s  b e e n  a  g r o w i n g  c o n c e r n  f o r  t h e  
t e a c h i n g  o f  r e a d i n g  i n  t h e  r e g u l a r  c l a s s r o o m  d e v e l o p i n g  
i n  t h e  p a s t  f e w  y e a r s .  
A l t h o u g h  m u c h  r e s e a r c h  h a s  b e e n  d o n e  i n  r e c e n t  y e a r s  
i n  r e a d i n g  m o s t  o f  t h e  s t u d i e s  s e e m  t o  b e  c o n c e r n e d  w i t h  
t h e  s t u d e n t ,  h i s  n e e d s ,  a n d  h i s  p r o b l e m s .  I n  c o n j u n c t i o n  
w i t h  t h e s e  s t u d i e s  s o m e  l i g h t  h a s  b e e n  t h r o w n  o n  t h e  t e a c h e r  
o f  r e a d i n g ,  h i s  n e e d s ,  a n d  i n a d e q u a c i e s .  S e v e r a l  s t u d i e s  
h a v e  b e e n  c o n d u c t e d  i n  w h i c h  s t u d e n t  r e a d i n g  d i s a b i l i t i e s  
h a v e  b e e n  p a r t l y  a t t r i b u t e d  t o  t e a c h e r  i n a d e q u a c y  i n  
1
w a l t e r  S .  M o n r o e ,  E n c y c l o l e d i a  o f  E d u c a t i o n a l  
R e s e a r c h  ( N e w  Y o r k :  T h e  M a e m i l  a n  C o m p a n y ,  1 9 5 0 ) ,  
P •  1 3 9 6 .  
2
K a t h l e e n  B .  H e s t e r ,  " C l a s s r o o m  P r o b l e m s  i n  t h e  
T e a c h i n g  o f  R e a d i n g , "  E l e m e n t a r y  S c h o o l  J o u r n a l ,  L I V  
( S e p t e m b e r ,  1 9 5 3 ,  M a y ,  1 9 5 4 ) ,  p .  8 6 .  
7 
teaching reading. Among others, Gates3 points out, "among 
investigators who believe that many difficulties in read-
ing are due to failure to acquire the essential techni-
ques are some who tend to locate the cause in inadequate 
teaching." 
In spite of the emphasis placed on the student and 
his reading needs there is a growing feeling, on the part 
of many educators as well as laymen, that the student's 
needs are not being met. Knipp suggests that possibly 
"the teacher's background, professional preparation and 
knowledge about children may not be sufficient to further 
reading progress among pupils. 114 This statement, plus the 
research done by Dallman5 in which she analyzed the pre-
service preparation in reading of intermediate grade 
teachers in light of their teaching problems, strengthens 
3Arthur I. Gates, The Imlrovement of Reading (New 
York: The Macmillan Company, 94?), p. II. 
4Helen B. Knipp, "Causes of Retardation Attribut-
able to Faulty Basal Reading Instruction," A Re~ort of 
the Ninth Annual Conference on Reading, University o-r-
Pittsburg (Pittsburg, PennsYivania: University of-Pitts-
burg Press, 1953), p. 65. 
5Martha Dallman, 11 Is the Pre-Service Preparation in 
Reading of Intermediate-Grade Teachers Adequate?" Elemen-
tary School Journal, IVL (September, 1943, June, 1944), 
pp. 152-56. 
t h e  a r g u m e n t  o f  M c K e e
6  
i n  w h i c h  h e  c o n t e n d s  t h a t  
1 1
m o s t  o f  
t h e  f o u r t h ,  f i f t h ,  a n d  s i x t h  g r a d e  p u p i l s  i n  o u r  s c h o o l s  
a r e  n o t  a c q u i r i n g  a d e q u a t e  c o n t r o l  o f  t h e  f u n d a m e n t a l s  o f  
r e a d i n g . "  
8  
I s  i n e f f e c t u a l  t e a c h i n g  o f  r e a d i n g  a  c o m m o n  o c c u r -
r e n c e ?  S o m e  p e o p l e  f e e l  t h a t  i t  i s .  S m i t h ?  s a y s ,  " s i n c e  
r e a d i n g  i s  s u c h  a  c o m p l e x ,  i n t r i c a t e ,  a n d  f u n d a m e n t a l  
s k i l l  •  •  . m a n y  t e a c h e r s  a r e  f a i l i n g  i n  t e a c h i n g  i t  
e f f e c t i v e l y . "  T h i s  i s  a  d i s a s t r o u s  s i t u a t i o n  a n d  i t  c a l l s  
f o r  a  l o o k  a t  t h e  p o s s i b l e  r e a s o n s  f o r  t h i s  p r e d i c a m e n t .  
D a l l m a n
8  
s u g g e s t s  t h a t  t h e  r o o t  o f  t h e  p r o b l e m  m i g h t  l i e  
i n  t h e  c o l l e g e  p r e p a r a t i o n  a f f o r d e d  t h e  i n t e r m e d i a t e  g r a d e  
t e a c h e r s .  S h e  f u r t h e r  s u g g e s t s  t h a t  
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t h e  c o l l e g e  t e a c h e r s  
m i g h t  h a v e  b e e n  u n a w a r e  o f  t h e  c h i e f  p r o b l e m s  o f  i n t e r -
m e d i a t e  g r a d e  t e a c h e r s ,  t h e y  m i g h t  h a v e  f a i l e d  t o  f u r n i s h  
s a t i s f a c t o r y  a s s i s t a n c e  t o  t h e i r  s t u d e n t s  i n  t h e  s o l u t i o n  
o f  p r o b l e m s  t h a t  b o t h  r e c o g n i z e d ,  a n d  t h e y  m i g h t  h a v e  
l a c k e d  a  c r i t i c a l  a t t i t u d e  i n  t h e  a n a l y s i s  o f  t h e i r  
6
P a u l  M c K e e ,  T h e  T e a c h i n g  o f  R e a d i n g  i n  t h e  E l e m e n -
~ S c h o o l  ( N e w  Y o r k :  H o u g h t o n  M i f f l i n  C o m p a n y ,  1 9 4 8 ) ,  
P •  3 4 9 .  
7 N i l a  B .  S m i t h ,  " W h a t  S h a l l  W e  D o  A b o u t  R e a d i n g  
T o d a y ? "  E l e m e n t a r y  E n g l i s h  R e v i e w ,  ( F e b r u a r y ,  1 9 4 3 ) ,  p .  2 8 .  
8
n a l l m a n ,  £ 1 ? . ·  c i t . ,  p .  1 5 5 .  
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offerings." 
It is apparent from the evidence presented here 
that much research needs to be done in the area of teacher 
needs in teaching reading at all levels. Reading programs 
in the public schools are currently undergoing a good deal 
of criticism. The public feels that reading is not being 
taught as well as it should be taught and that the teachers 
are partly to blame for the disabilities that are evident. 
It is hoped that the unveiling of these inadequacies 
and needs and the constructive criticism that can be 
offered will lead to improvement of the teacher education 
program and better future teachers of reading. 
To answer these questions, then, is the purpose of 
this study: (1) What are the needs and inadequacies being 
experienced by beginning intermediate grade teachers that 
are graduates of Central Washington College of Education 
and (2) What recommendations can be made to insure that 
future intermediate grade teachers of Central Washington 
College of Education are better prepared to teach reading? 
C H A P T E R  I I I  
S T A T E M E N T  O F  M A T E R I A L ,  M E T H O D ,  A N D  D A T A  
T h e  p u r p o s e  o f  t h i s  s t u d y ,  a s  s t a t e d  i n  C h a p t e r s  
I  a n d  I I ,  i s  t o  s u r v e y  t h e  n e e d s  o f  b e g i n n i n g  i n t e r m e d i a t e  
g r a d e  t e a c h e r s  i n  t e a c h i n g  r e a d i n g .  I t  h a s  b e e n  t h e  o b j e c -
t i v e  o f  t h i s  s t u d y  t o  f i n d  o u t  i f  f i r s t - y e a r  t e a c h e r s  f r o m  
C e n t r a l  W a s h i n g t o n  C o l l e g e  o f  E d u c a t i o n  h a v e  d e f i n i t e  
f e e l i n g s  o f  i n a d e q u a c y  a n d  n e e d s  i n  t h e  t e a c h i n g  o f  r e a d -
i n g ;  i f  s o ,  t o  p o i n t  o u t  w h a t  t h e s e  i n a d e q u a c i e s  a n d  n e e d s  
a r e  a n d  s u g g e s t  p o s s i b l e  m e t h o d s  o f  e l i m i n a t i n g  t h e m .  
G E N E R A L  B A C K G R O U N D  O F  E X P E R I E N C E  
T h e  d a t a  w i t h  w h i c h  t h i s  s t u d y  i s  c o n c e r n e d  h a s  
b e e n  o b t a i n e d  w i t h  t h e  u s e  o f  a  q u e s t i o n n a i r e  a n d  b y  t h e  
c o - o p e r a t i o n  o f  f i r s t - y e a r  i n t e r m e d i a t e  g r a d e  t e a c h e r s  
f r o m  C e n t r a l  W a s h i n g t o n  C o l l e g e  o f  E d u c a t i o n  w h o  h a d  t h e i r  
i n i t i a l  t e a c h i n g  e x p e r i e n c e  d u r i n g  t h e  s c h o o l  y e a r s  1 9 5 5 -
1 9 5 6  a n d  1 9 5 6 - 1 9 5 ? .  T h e s e  t e a c h e r s  w e r e  c h o s e n  a s  r e p r e -
s e n t a t i v e s  o f  t h e  i n t e r m e d i a t e  g r a d e  l e v e l ,  t h e  l e v e l  w i t h  
w h i c h  t h i s  s t u d y  i s  c o n c e r n e d ,  b e c a u s e :  ( 1 )  t h e i r  t e a c h i n g  
e x p e r i e n c e  w a s  r e c e n t ;  ( 2 )  t h e i r  c o l l e g e  e x p e r i e n c e  s h o u l d  
b e  f r e s h  i n  t h e i r  m i n d s ;  a n d  ( 3 )  r e c e n t  i n f o r m a t i o n  a b o u t  
t h e m  w a s  o b t a i n a b l e .  
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Questionnaires were sent to ninety-two first-year 
teachers. Of these, four were unable to participate be-
cause their initial teaching experience had been at levels 
other than the intermediate grade level. The remaining 
eighty-eight people represent, with few exceptions, the 
total of all the beginning intermediate grade teachers 
that began teaching from Central Washington College of 
Education in the years 1955 and 1956. Of the eighty-eight 
teachers polled seventy-two participated in the study or 
a total of 81.8 per cent. 
The questionnaire used in this study was designed 
to fulfill three purposes. Its primary function was to 
discover the feelings of inadequacy and need as expressed 
by first-year intermediate grade teachers of reading; (2) 
determine their background of preparation, and (3) find 
out what they thought were ways of improving the present 
college reading program. 
The first section of the questionnaire dealt with 
the general background of the beginning teacher. Questions 
were asked such as "Was your initial teaching experience 
at the intermediate grade level?" nwhat type of teaching 
certificate did you hold with your first teaching exper-
ience?" "On what level or levels did you do your student 
teaching?" "What were your major and minor or what were 
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y o u r  m i n o r s  i f  y o u  c h o s e  t h r e e  m i n o r s ? "  
T h e  t e a c h e r s  w e r e  a l s o  a s k e d  t o  l i s t  t h e  c o u r s e s  
t h e y  h a d  t a k e n  t h a t  d e a l t  i n  s o m e  w a y  w i t h  t h e  t e a c h i n g  o f  
r e a d i n g ,  w h e t h e r  i t  b e  a  m e t h o d  c o u r s e ,  a  s p e c i f i c  r e a d i n g  
c o u r s e ,  o r  a  r e l a t e d  c o u r s e .  T o  c o n s e r v e  t i m e  a n d  e f f o r t ,  
t h e  c o u r s e s  o f f e r e d  a t  C e n t r a l  W a s h i n g t o n  C o l l e g e  o f  E d u -
c a t i o n  w h i c h  g i v e  e m p h a s i s  i n  r e a d i n g  t o  s o m e  d e g r e e  w e r e  
g i v e n  t o  b e  c h e c k e d  i f  t a k e n .  A d d i t i o n a l  s p a c e  f o r  l i s t -
i n g  o t h e r  c o u r s e s  w a s  a l s o  o f f e r e d .  
T h e  s e c o n d  s e c t i o n  o f  t h e  q u e s t i o n n a i r e  d e a l s  w i t h  
t h e  r e a d i n g  p r o g r a m  f o r  t h e  i n t e r m e d i a t e  g r a d e s .  T h e  R e a d -
i n g  P r o g r a m ,  a s  e x p r e s s e d  b y  M c K e e
1  
i n  h i s  b o o k  T h e  T e a c h -
i n g  o f  R e a d i n g  i n  ~ E l e m e n t a r y  S c h o o l ,  i n c l u d e s  f o u r  
j o b s  f o r  t h e  i n t e r m e d i a t e  g r a d e  t e a c h e r :  t h e  I n s t r u c t i o n a l  
J o b s ,  t h e  S t u d y  J o b s ,  t h e  T e a c h i n g  o f  C h i l d r e n ' s  L i t e r a -
t u r e ,  a n d  O r a l  R e a d i n g .  T h e s e  j o b s  w e r e  r e p r o d u c e d  f r o m  
t h e  t e x t  o f  M c K e e ' s  b o o k  a n d  p l a c e d  i n  t h e  q u e s t i o n n a i r e  t o  
f o r m  a  f r a m e w o r k  f o r  e v a l u a t i n g  e a c h  i n d i v i d u a l ' s  e x p e r -
i e n c e  i n  t e r m s  o f  n e e d s  a n d  p r e p a r a t i o n s .  T h e  t e a c h e r  w a s  
c a l l e d  u p o n  t o  e v a l u a t e  h i s  n e e d s  a n d  p r e p a r a t i o n s  f o r  
e a c h  o f  t h e  s e v e r a l  t e a c h i n g  a c t i v i t i e s  i n c l u d e d  u n d e r  t h e  
1
P a u l  M c K e e ,  T h e  T e a c h i n g  o f  R e a d i n g  i n  t h e  E l e m e n -
~ S c h o o l  ( N e w  Y o r k :  H o u g h t o ! l M i f f l i n  C o m p a n y ,  1 9 4 8 ) ,  
~--r32. 
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headings of Instructional Jobs, Study Jobs, Children's 
Literature, and Oral Reading. The teacher was asked to 
check his needs in handling each activity in terms of no 
need, occasional need, and frequent need. In preparation, 
he was asked to check the degree of preparation he felt he 
had received for directing each of the activities as fol-
lows: no preparation, little preparation, and adequate 
preparation. The Reading Program, as used for the evalua-
tion, is as follows: 
I. Instructional Jobs 
A. Teaching selections in the reader 
1. Introducing the selection; stimulating pupils 
to think using pictures, comments, questions, 
identifying strange words, giving purpose for 
reading the lesson. 
2. Discussing ideas read; helping pupils to 
analyze and interpret their thoughts. 
3. Making use of ideas gained; activities to 
be considered in making further use of ideas 
gained. 
B. Providing training in reading for various pur-
poses; includes reading for general import, 
details, critical analysis, etc. 
C. Establishing pupil independence in identifying 
strange printed words; includes the teaching of 
phonetic analysis, structural analysis, verbal 
context, dictionary, etc. 
D. Improving reading through various school sub-jects; includes injection of reading skills 
into the study of subject matter content. 
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E .  D e v e l o p i n g  p u p i l  i n d e p e n d e n c e  i n  c o p y i n g  w i t h  
w o r d  m e a n i n g  d i f f i c u l t i e s ;  i n c l u d e s  u s i n g  c o n -
t e x t  c l u e s  a n d  p u n c t u a t i o n  m a r k s  a s  i n d i c a t o r s  
o f  m e a n i n g ,  u s e  o f  f i g u r e s  o f  s p e e c h ,  w o r d s  a n d  
p h r a s e s  w h i c h  m a y  h a v e  s e v e r a l  m e a n i n g s .  
F .  L o c a t i n g  a n d  r e m o v i n g  p u p i l ' s  r e a d i n g  d e f i c i e n -
c i e s ;  i n c l u d e s  a n a l y s i s  o f  w o r d  r e c o g n i t i o n  
s k i l l s ,  i n d e p e n d e n t  w o r d  i d e n t i f i c a t i o n ,  a n d  
o t h e r  s p e c i f i c  s k i l l s  i n v o l v e d  i n  o r a l  a n d  
s i l e n t  r e a d i n g .  
G .  M e a s u r i n g  p u p i l  a c h i e v e m e n t  i n c l u d e s  s e l e c t i n g  
a n d  u s i n g  s t a n d a r d i z e d  t e s t s ,  t e a c h e r - m a d e  t e s t s ,  
a n d  o b s e r v a t i o n  o f  i n d i v i d u a l  a b i l i t i e s  d u r i n g  
r e a d i n g .  
I I .  S t u d y  J o b s  
A .  T e a c h i n g  l o c a t i o n  o f  i n f o r m a t i o n  t h a t  i s  p e r t i n -
e n t  t o  t h e  p r o b l e m ;  i n c l u d e s  u s e s  o f  p a r t s  o f  
o r d i n a r y  b o o k s  ( i n d e x ,  t a b l e  o f  c o n t e n t s ,  g l o s -
s a r y ,  e t c . ) ,  s p e c i a l  a i d s  a n d  s o u r c e s ,  a n d  
s e l e c t i o n  o f  p e r t i n e n t  i n f o r m a t i o n .  
B .  T e a c h i n g  e v a l u a t i o n  o f  p e r t i n e n t  i n f o r m a t i o n  
a c c o r d i n g  t o  i t s  v a l i d i t y  a n d  i m p o r t a n c e  t o  t h e  
p r o b l e m  i n  m i n d ;  d i f f e r e n c e s  b e t w e e n  f a c t  a n d  
o p i n i o n ,  e t c .  
C .  T e a c h i n g  t h e  o r g a n i z a t i o n  o f  i m p o r t a n t  a n d  v a l i d  
i n f o r m a t i o n  a c c o r d i n g  t o  t h e  p u r p o s e  i n  m i n d ;  
i n c l u d e s  o u t l i n i n g  o f  t o p i c s ,  s u b - t o p i c s ,  d e t a i l s ,  
a n d  h o w  t o  t a k e  n o t e s .  
D .  D i r e c t i n g  p u p i l s  t o  d e c i d e  w h a t  p a r t s  o f  i m p o r -
t a n t  a n d  v a l i d  i n f o r m a t i o n  s h o u l d  b e  r e t a i n e d  
a n d  s e c u r i n g  t h e  r e t e n t i o n  o f  t h a t  i n f o r m a t i o n .  
I I I .  C h i l d r e n ' s  L i t e r a t u r e  
A .  H e l p i n g  c h i l d r e n  t o  b u i l d  a n  i n t e r e s t  i n  r e a d i n g  
a  w i d e  v a r i e t y  o f  c h o i c e  m a t e r i a l  a n d  d e v e l o p i n g  
a  t a s t e  f o r  i t .  
B .  S e l e c t i n g  t h e  r e a d i n g  m a t e r i a l s  t o  b e  u s e d  a t  
y o u r  g r a d e  l e v e l .  
C. Relating the content of Children's Literature 
to other areas of reading. 
IV. Oral Reading 
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A. Teaching the skills required in Oral Reading; 
includes use of voice intonation, pitch, rate, 
conveying the meaning intended by the writer, 
good posture, etc. 
The teaching activities listed above were not in-
tended to be all inclusive but rather representative of 
the most important aspects of the Reading Program as 
envisioned by McKee. 
The third section of the questionnaire was devoted 
to teacher opinions. The teachers were asked to give 
their opinions as to whether or not they felt they had 
done an adequate job of teaching reading and the recom-
mendations they would make to insure better college prepara-
tion for teachers of reading. 
A copy of the questionnaire is included in the 
appendix. 
ANALYSIS OF PROFESSIONAL PREPARATION 
To fully understand the feelings of inadequacy and 
need that have been expressed by these beginning teachers 
of reading it is necessary to inspect their background of 
experience. For this reason the first section of the 
questionnaire was designed. A compilation of this section 
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h a s  r e s u l t e d  i n  T a b l e s  I ,  I I ,  a n d  I I I .  
T a b l e  I ,  p a g e  1 7 ,  i n d i c a t e s  t h a t  o f  t h e  s e v e n t y - t w o  
t e a c h e r s  i n v o l v e d  i n  t h e  s t u d y  a n d  t e a c h i n g  a t  t h e  i n t e r -
m e d i a t e  g r a d e  l e v e l  f i f t y - e i g h t  ( e i g h t y - o n e  p e r  c e n t )  d i d  
t h e i r  s t u d e n t  t e a c h i n g  i n  t h e  i n t e r m e d i a t e  g r a d e s .  T h e  
r e m a i n i n g  n i n e t e e n  p e r  c e n t  d i d  t h e i r  s t u d e n t  t e a c h i n g  a t  
o n e  o f  t h e  o t h e r  t w o  l e v e l s ,  s e c o n d a r y  o r  p r i m a r y ,  w i t h  
o n e  p e r s o n  d o i n g  s t u d e n t  t e a c h i n g  o n  b o t h  s e c o n d a r y  a n d  
p r i m a r y  l e v e l s .  
T a b l e  I  a l s o  i n d i c a t e s  t h a t  t h e s e  i n t e r m e d i a t e  g r a d e  
t e a c h e r s  c h o s e  t h e  m a j o r - m i n o r  f i e l d s  o f  s p e c i a l i z a t i o n  i n  
a l m o s t  t w o  o u t  o f  t h r e e  c a s e s .  O f  t h o s e  t e a c h e r s  w h o  d i d  
t h e i r  s t u d e n t  t e a c h i n g  i n  t h e  i n t e r m e d i a t e  g r a d e s  e x c l u s -
i v e l y ,  i n d i c a t i n g  t h a t  t h e y  w e r e  p r e p a r i n g  s p e c i f i c a l l y  
f o r  t e a c h i n g  a t  t h i s  l e v e l ,  s l i g h t l y  m o r e  t h a n  o n e  h a l f  
( f i f t y - n i n e  p e r  c e n t )  s e l e c t e d  t h e  m a j o r - m i n o r  f i e l d  c o m -
b i n a t i o n .  O f  t h e  t e a c h e r s  w h o  d i d  s o m e  o r  a l l  o f  t h e i r  
s t u d e n t  t e a c h i n g  a t  t h e  i n t e r m e d i a t e  g r a d e  l e v e l  t h i r t y -
f i v e  o f  t h e  f i f t y - e i g h t  ( s i x t y  p e r  c e n t )  s e l e c t e d  t h e  
m a j o r - m i n o r  f i e l d  o f  s p e c i a l i z a t i o n .  
T a b l e  I  a l s o  p o i n t s  o u t  t h a t  e i g h t y - s i x  p e r  c e n t  o f  
t h e s e  b e g i n n i n g  i n t e r m e d i a t e  g r a d e  t e a c h e r s  h e l d  P r o v i -
s i o n a l  G e n e r a l  C e r t i f i c a t e s  i n  t h e i r  i n i t i a l  y e a r  o f  
t e a c h i n g .  T h e  d a t a  a l s o  s u g g e s t s  t h a t  o f  t h e s e  t e a c h e r s  
t h a t  h o l d  P r o v i s i o n a l  C e r t i f i c a t e s  s i x t y - t h r e e  p e r  c e n t  
TABLE I 
ANALYSIS OF PRO:FESSIONAL PREPARATION AND CERI'IFICATION 










Secondary-Intermediate Level 5 
Primacy Level l 
Secorrlaey-Primary Level l 
Totals 46 
Prorlsional Certificate 39 


















p r e f e r r e d  t h e  m a j o r - m i n o r  f i e l d  o f  s p e c i a l i z a t i o n  t o  t h e  
t h r e e  m i n o r  f i e l d .  
I n  s u m m a r i z i n g  T a b l e  I  i t  c a n  b e  s a i d  t h a t  m o s t  o f  
t h e  p a r t i c i p a t i n g  t e a c h e r s  d i d  t h e i r  s t u d e n t  t e a c h i n g  o n  
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t h e  i n t e r m e d i a t e  g r a d e  l e v e l ;  n i n e t e e n  p e r  c e n t  d i d  n o t .  
T h o s e  t e a c h e r s  t h a t  p r e p a r e d  s p e c i f i c a l l y  f o r  t e a c h i n g  i n  
t h e  i n t e r m e d i a t e  g r a d e s  b y  d o i n g  t h e i r  s t u d e n t  t e a c h i n g  o n  
t h i s  l e v e l  p r e f e r r e d  t h e  m a j o r - m i n o r  f i e l d  o f  s p e c i a l i z a t i o n  
t o  t h e  t h r e e  m i n o r  f i e l d  b y  a  r a t i o  o f  a l m o s t  t w o  t o  o n e .  
I t  c a n  a l s o  b e  s a i d  o f  t h e s e  f i r s t - y e a r  t e a c h e r s  t h a t  
e i g h t y - s i x  p e r  c e n t  h a v e  a  f o u r  y e a r  c o l l e g e  e d u c a t i o n  w i t h  
a  P r o v i s i o n a l  G e n e r a l  C e r t i f i c a t e .  
T a b l e  I I ,  p a g e  1 9 ,  g i v e s  a n  i n d i c a t i o n  o f  t h e  f r e -
q u e n c y  w i t h  w h i c h  P r o f e s s i o n a l i z e d  S u b j e c t s  w a s  s e l e c t e d  
a s  a  m i n o r  f i e l d .  S l i g h t l y  l e s s  t h a n  o n e  h a l f  o f  t h e  p a r -
t i c i p a t i n g  t e a c h e r s  s e l e c t e d  P r o f e s s i o n a l i z e d  S u b j e c t s  a s  
a  m i n o r  f i e l d  a n d  o f  t h a t  n u m b e r  a l m o s t  t w i c e  a s  m a n y  w e r e  
r e p o r t e d  i n  t h e  t h r e e  m i n o r  f i e l d  o f  s p e c i a l i z a t i o n  a s  i n  
t h e  m a j o r - m i n o r  f i e l d .  I t  i s  f u r t h e r  i n d i c a t e d  t h a t  o f  
t h e  t e a c h e r s  w h o  d i d  a l l  o f  t h e i r  s t u d e n t  t e a c h i n g  i n  t h e  
i n t e r m e d i a t e  g r a d e s  ( f i f t y - t h r e e ) ,  m o r e  t h a n  o n e  o u t  o f  
t w o  ( f i f t y - f i v e  p e r  c e n t )  h a d  t a k e n  a  P r o f e s s i o n a l i z e d  
S u b j e c t s  m i n o r .  T a b l e  I I  a l s o  r e v e a l s  t h a t  e i g h t y - s e v e n  
p e r  c e n t  o f  t h e  t e a c h e r s  w h o  h a d  d o n e  t h e i r  s t u d e n t  t e a c h i n g  
TABLE II 
A OOMPARISON OF THE FREQUENCY OF SEIECTION 
OF A PROFE&>lONALlZED SUBJEG'IS MINOR 
BY TEACHING SPEClAL.t.ZATlO!'ti 
Areas of Specialization 
Student Teaching Major-Minor Minors (three or more) 
Assigment 
Professionalized Subjects i Professionalized Subjects Yes No Yes No 
~ 
Intermediate level • • • • • • • • • 9 21 30 20 3 
Secondary Leval. • • • • • • • • •• 1 8 9 1 2 
Secondary-Intermediate Level • • • • 2 3 5 0 0 
Pr1mary Level. • • • • • • • • • • • 0 l 1 0 0 
Secondar,r-Primary Level ••••••• 0 1 1 0 0 
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a t  t h e  i n t e r m e d i a t e  g r a d e  l e v e l  a n d  h a d  s e l e c t e d  t h r e e  
m i n o r s  s p e c i f i e d  P r o f e s s i o n a l i z e d  S u b j e c t s  a s  o n e  o f  
t h e i r  m i n o r s .  O n  t h e  o t h e r  h a n d ,  t h o s e  w h o  c h o s e  t h e  
m a j o r - m i n o r  s p e c i a l i z a t i o n  s e l e c t e d  P r o f e s s i o n a l i z e d  S u b -
j e c t s  a s  a  m i n o r  i n  o n l y  n i n e  o f  t h e  t h i r t y  c a s e s .  
T o  r e c a p i t u l a t e  T a b l e  I I ,  i t  s h o u l d  b e  s t a t e d  t h a t  
w h e n  t e a c h e r s  p r e p a r e  f o r  t e a c h i n g  i n  t h e  i n t e r m e d i a t e  
g r a d e s  t h e y  e l e c t  t o  i n c l u d e  P r o f e s s i o n a l i z e d  S u b j e c t s  a s  
a  m i n o r  m o r e  t h a n  o n e  h a l f  o f  t h e  t i m e .  H o w e v e r ,  t h o s e  
w h o  c h o s e  t h e  t h r e e - m i n o r  s p e c i a l i z a t i o n  s e l e c t e d  P r o f  e s -
s i o n a l i z e d  S u b j e c t s  a s  o n e  o f  t h e i r  m i n o r s  a l m o s t  n i n e  
t i m e s  o u t  o f  t e n .  
T o  a n a l y z e  t h e  c o l l e g e  p r e p a r a t i o n  o f  t h e s e  f i r s t -
y e a r  t e a c h e r s  f o r  t e a c h i n g  r e a d i n g  a t  t h e  i n t e r m e d i a t e  
g r a d e  l e v e l ,  T a b l e  I I I ,  p a g e  2 3 ,  h a s  b e e n  c o n s t r u c t e d .  
T a b l e  I I I  c l a s s i f i e s  t h e  i n t e r m e d i a t e  g r a d e  t e a c h e r s  b y  
c u r r i c u l u m  a n d  m e t h o d  c o u r s e s  t a k e n  a n d  i n d i c a t e s  t h e  n u m -
b e r  a n d  k i n d  o f  r e a d i n g  c o u r s e s  e l e c t e d  b y  e a c h  m e t h o d s  
g r o u p .  T h e  c o u r s e s  l i s t e d  h a v e  b e e n  g i v e n  t h e  n a m e  r e a d -
i n g  c o u r s e s  f o r  t h e  p u r p o s e s  o f  t h i s  s t u d y .  T h e  l a s t  f i v e  
c o u r s e s  m e n t i o n e d  i n  T a b l e  I I I  w e r e  w r i t e - i n  c o u r s e s .  T h e  
c o u r s e s  a r e  t a k e n  f r o m  m a n y  f i e l d s  b u t  w e r e  i n d i c a t e d  a s  
h a v i n g  b e e n  h e l p f u l  i n  t h e  t e a c h i n g  o f  r e a d i n g  a n d  f o r  
t h i s  r e a s o n  h a v e  b e e n  i n c l u d e d o  
Table III suggests anything but uniformity of pre-
paration in these intermediate grade teachers. It is 
clearly indicated that only sixty-six per cent of the 
21 
entire group had taken a curriculum and methods course 
dealing with the intermediate grade level. Of the remaining 
teachers the majority had taken the secondary methods 
course. There is also a clear indication that only one 
out of two (forty-nine per cent) had prepared specifically 
for teaching at the intermediate grade level. An inter-
esting note is that fifteen teachers out of the seventy-
two had taken methods courses for more than one level of 
teaching. 
Further inspection of Table III discloses the fact 
that these intermediate grade teachers had taken one hun-
dred fourteen courses that aided them in teaching reading, 
an average of only one and five tenths reading courses per 
person. The most frequently selected course was The Teach-
ing of Reading; fifty-eight per cent of the teachers had 
taken it. Thirty-eight per cent of the teachers had taken 
Teaching Procedures in the Language Arts and fourteen per 
cent had taken Children's Literature. Less than ten per 
cent had taken The Modern Reading Program, Intermediate. 
Other courses show a scatter of frequencies. 
The forty-eight teachers who had taken the inter-
mediate methods course took eighty-seven reading courses 
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b e t w e e n  t h e m  f o r  a n  o v e r - a l l  a v e r a g e  o f  o n e  a n d  e i g h t  t e n t h s  
r e a d i n g  c o u r s e s  p e r  p e r s o n .  I n  c o n t r a s t ,  t h e  i n d i v i d u a l s  
w h o  h a v e  h a d  o n l y  t h e  i n t e r m e d i a t e  m e t h o d s  c o u r s e  ( t h i r t y -
f i v e )  i n d i c a t e  t h a t  t h e y  h a v e  t a k e n  s i x t y - n i n e  r e a d i n g  
c o u r s e s  o r  a n  a v e r a g e  o f  o n e  a n d  n i n e  t e n t h s  r e a d i n g  c o u r s e s  
p e r  p e r s o n .  T h i s  g r o u p  o f  t h i r t y - f i v e  t e a c h e r s  a l s o  s h o w  
a  w i d e r  v a r i e t y  o f  c o u r s e s  h a v i n g  e l e c t e d  e v e r y  r e a d i n g  
c o u r s e  e x c e p t  f i v e  m o r e  o f t e n  t h a n  a n y  o t h e r  g r o u p .  S e v e n t y -
o n e  p e r  c e n t  o f  t h i s  g r o u p  e l e c t e d  t h e  c o u r s e  T h e  T e a c h i n g  
o f  R e a d i n g  w h i l e  s i x t y  p e r  c e n t  o f  t h e  g r o u p  e l e c t e d  T e a c h -
i n g  P r o c e d u r e s  i n  t h e  L a n g u a g e  A r t s .  O n l y  f o u r  p e r s o n s  o r  
e l e v e n  p e r  c e n t  o f  t h e  g r o u p  h a d  t a k e n  T h e  M o d e r n  R e a d i n g  
P r o g r a m ,  I n t e r m e d i a t e .  
T w e n t y - f i v e  p e r  c e n t  o f  t h e  s t u d y  g r o u p  h a d  n o t  h a d  
a  c o u r s e  o f  a n y  k i n d  i n  r e a d i n g .  O n e  h a l f  o f  t h i s  t o t a l  
h a d  s p e c i f i c a l l y  p r e p a r e d  t o  t e a c h  a t  t h e  s e c o n d a r y  l e v e l .  
O f  t h o s e  p r e p a r i n g  s p e c i f i c a l l y  f o r  t h e  i n t e r m e d i a t e  l e v e l ,  
f o u r  o r  e l e v e n  p e r  c e n t  o f  t h e  g r o u p  f a i l e d  t o  t a k e  a  
c o u r s e  i n  r e a d i n g .  
A  r e s u m e  o f  T a b l e  I I I  i n d i c a t e s  t h a t  o n e  o u t  o f  
t h r e e  o f  t h e  t e a c h e r s  p a r t i c i p a t i n g  i n  t h e  s t u d y  h a d  n o t  
t a k e n  a  c o u r s e  i n  i n t e r m e d i a t e  m e t h o d s  o r  c u r r i c u l u m .  O f  
t h e  e n t i r e  g r o u p  t h e r e  i s  t h e  i n d i c a t i o n  t h a t  o n l y  o n e  o u t  
o f  t w o  h a d  s p e c i f i c a l l y  p r e p a r e d  f o r  t e a c h i n g  a t  t h e  
TABLE III 
COMPARISON OF REQtJimD METHOD COURh'ES TAKEN BY FIRST YEAR 
INTERMEDIATE GRADE 1tiOHERS WITH ELECTED BEADING COURSES 
Elected Reading Courses 
Total number of teachers involved • • • • •• 
Reading Readiness • • • • • • • • • • • • • • 
Teaching of Reading • • • • • • • • • • • • • 
Remedial Reading • • • • • • • • • • • • •• 
Teaching Procedures, Language Arts •• • • • • 
Modern Reading Program, Primary • • • • • • • 
Modern Reading Program, Intermediate •• • • • 
Reading Problems, Secondary School •• • • • • 
Developmental Reading in Content Field. • • • 
Studies and Problems in Reading • • • • • • • 
Children's Literature • • • • • • • • • • • • 
Oral Reading. • • • •••• • • • • • • • • • 
Critical. Reading ••• • • • • • • • • •••• 
Remedial Reading (graduate course) ••• ••• 
Others. • • • • • • • • • • • • • • • • • • • 
Total.a 
Average number of courses per individual. • • 
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i n t e r m e d i a t e  g r a d e  l e v e l .  O n e  f o u r t h  o f  t h e  r e s e a r c h  
s t u d y  g r o u p  h a d  n o t  t a k e n  a  r e a d i n g  c o u r s e  o f  a n y  k i n d  i n  
t h e  t e a c h i n g  o f  r e a d i n g .  W h e n  t h e y  e l e c t  a  r e a d i n g  c o u r s e ,  
h o w e v e r ,  T h e  T e a c h i n g  o f  R e a d i n g  a n d  T e a c h i n g  P r o c e d u r e s  
i n  t h e  L a n g u a g e  A r t s  a r e  t h e i r  o v e r w h e l m i n g  c h o i c e s .  
A N A L Y S I S  O F  T E A C H I N G  N E E D S  A N D  C O L L E G E  P R E P A R A T I O N  
T h e  d a t a  t o  b e  e x a m i n e d  i n  t h i s  p a r t  o f  t h e  s t u d y  
h a s  b e e n  t a k e n  l a r g e l y  f r o m  t h e  s e c t i o n  o f  t h e  q u e s t i o n -
n a i r e  d e a l i n g  w i t h  t h e  r e a d i n g  p r o g r a m .  L a t e r  i n  t h e  s t u d y  
i n f o r m a t i o n  c o n c e r n i n g  t h e  n u m b e r  o f  r e a d i n g  m e t h o d  c o u r s e s  
t a k e n  a n d  t h e i r  r e l a t i o n  t o  n e e d  a n d  p r e p a r a t i o n  i s  e x a m -
i n e d .  T h i s  d a t a  h a s  b e e n  o b t a i n e d  f r o m  t h e  f i r s t  s e c t i o n  
o f  t h e  q u e s t i o n n a i r e .  
T h e  b a s i c  p u r p o s e  o f  C h a p t e r  I I I  i s  t o  a n a l y z e  t h e  
n e e d s  a n d  p r e p a r a t i o n  o f  t h e s e  b e g i n n i n g  i n t e r m e d i a t e  g r a d e  
t e a c h e r s  i n  h a n d l i n g  t h e  r e a d i n g  p r o g r a m .  B e f o r e  t h e  
t a b l e s  a n d  c h a r t s  t h a t  h a v e  b e e n  p r e p a r e d  f o r  t h i s  a n a l y -
s i s  a r e  d i s c u s s e d ,  i d e n t i f i c a t i o n  o f  t e r m s  i s  n e c e s s a r y .  
N e e d ,  a s  u s e d  h e r e  a n d  i n  t h e  q u e s t i o n n a i r e ,  i s  a n  e x p r e s -
s i o n  o f  t h e  d i f f i c u l t y  m e t  i n  c o p i n g  w i t h  t h e  t e a c h e r  
a c t i v i t i e s .  I t  i s  p o s s i b l e  b u t  u n l i k e l y ,  t h a t  s o m e  t e a c h e r s  
t h o u g h t  t h e  w o r d s  o c c a s i o n a l  a n d  f r e q u e n t ,  a s  u s e d  i n  t h e  
q u e s t i o n n a i r e ,  m e a n t  h o w  o f t e n  t h e  t e a c h e r ' s  a c t i v i t i e s  
25 
were employed in the classroom. Regardless of how the 
teachers have interpreted the meaning, they have indicated 
a sensitivity to the teacher activities listed. Prepara-
tion, as used here and in the questionnaire, is an expres-
sion of the feeling of adequacy or inadequacy, as the case 
may be. To aid discussion, none or no preparation and 
little preparation have been combined and are spoken of as 
inadequate preparation. 
A cursory look at Table IV, pages 26, 27, and 28, 
reveals several outstanding things. It indicates, in most 
activities, that the majority of the teachers have a fre-
quent need in dealing with the activities presented. Of 
equal significance is the small number of teachers that 
express no need in the teaching activities described. In 
no case did the expression of no need ever equal or surpass 
the expressions of occasional or frequent need in the teach-
ing activities. 
The participating teachers, as a group, imply a 
feeling of inadequacy of preparation for the activities 
as stated. (By combining no preparation and little pre-
paration a statement of ttinadequate preparation" can be 
made to best express and describe the area of the study 
concerned with preparation.) They testify that in every 
activity but one, that activity being teaching location 
TABIE XV 
COMPARISON UF I:tEADING SKILLS WITH TEACHI:OO 
NEEOO AND COLI.EGE P.HEPAHATION 
OF BOOlNNlNG IN'Mft.MEDIATE GRADE TEACHERS 
1"ead 
r-f CD (Q 
lnstruotional Jobs II § ~ s::i 0 A 
""" ~ Ill m & a Q'S 0 <D 
~ 0 H 0 0 ~ z 
Introducing selections; stimulating pupils 
to think using various techniques • • • • • • • • 2 20 50 0 
Discussing ideas read; helping pupils to 
analyze and interpret their thoughts ••••••• 2 12 58 0 
Making use or ideas gained; activities to 
be considered in making use of ideas gained • • • 3 35 34 0 
Providing training in reading for various 
purposes ••••••••••••••••••••• 3 22 47 1 
Establishing pupil independence in identifying 
strange printed words • • • • • • • • • • • • • • 3 10 59 0 
Improving reading through various school 
subjects. • • • • • • • • • • • • • • • • • • •• 3 19 50 0 
Developing pupil independence in coping 
with word meaning difficultieso ••••••••• 3 23 46 0 
Locating and removing pupil's reading 
deficiencies •••••••••••••••• • • • 0 2l 51 0 
Measuring pupil achievement; includes 
selecting and using standardized tests. • • • • • 3 29 36 5 
Preparation 
CD (Q 
~ , 0 
A 
~ cu (Q & & B +:> ..., Q) 
0 
-.-! :i 0 z H z 
11 32 29 0 
14 38 20 0 
17 41 14 0 
17 36 19 0 
16 J.D 16 0 
16 35 21 0 
25 31 15 1 
39 28 5 0 
20 30 17 5 
~ 
TABLE IV (Continued) 
I Need I Preparation 
Study Jobs 
- CD CD 
r-1 ID ~ n s::i ~ 8. .$ 0 0 Pt 
-rt ~ I'll ~ "' I'll f8 ~ g. & J "' tr ! 0 t ~ ~ 0 0 0 0 ..... 0 z ;Zj ...:! z 
Teaching location of information that is 
pertinent to the problem • • • • • • • • • 5 17 50 0 7 26 38 0 
Teaching evaluation of pertinent 
information according to its validity 
and importance • • • • • • • • • • • • • • 5 42 25 0 20 30 21 0 
Teaching the organization of important 
and valid information. • • • • • • • • • • 9 40 23 0 17 27 27 0 
Directing pupils to decide what parts of 
important and valid information should 
be retained and securing its retention •• 9 25 38 0 19 36 16 0 
~ 
TABI.E IV (Continued) 
Need I Preparation 
Children's Literature and 
Oral Reading ,.... a> CD i l 8 ~ 
' 
0 
or! g. a> ! m Ill &! ,.... ~ J "" § .... "' 0 a> ~ a> 0 ~ 0 '" ~ 0 0 z z ...::i z 
I 
Children's Literature 
Helping children to build an interest in 
reading a wide variety of choice 
material • • • • • • • • • • • • • • • • 4 13 53 2 19 31 21 1 
Selecting the reading materials to be 
used at your grade level • • • • • • • • 5 lS JJ3 l 31 26 18 1 
Relating the content or Children's 
Literature to other areas or reading •• 5 36 31 0 26 2S 17 1 
Oral Reading 
Teaching the skills required in Oral 
Reading • • • • • • • • • • • • • • • • 2 17 53 0 21 30 21 0 
~ 
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o f  i n f o r m a t i o n  t h a t  i s  p e r t i n e n t  t o  t h e  p r o b l e m ,  t h e y  f e l t  
i n a d e q u a t e .  I n  e i g h t  o f  t h e  s e v e n t e e n  a c t i v i t i e s  n o  p r e -
p a r a t i o n  i s  e x p r e s s e d  a s  o f t e n  o r  m o r e  o f t e n  t h a n  a d e q u a t e  
p r e p a r a t i o n .  
T o  f u r t h e r  i l l u s t r a t e  t h e  f r e q u e n c y  o f  n e e d  a n d  
a d e q u a c y  o f  p r e p a r a t i o n  e x p r e s s e d  b y  t h e s e  f i r s t - y e a r  
t e a c h e r s ,  F i g u r e  1 ,  p a g e  3 0 ,  F i g u r e  2 ,  p a g e  3 2 ,  a n d  F i g u r e  
3 ,  p a g e  3 4 ,  h a v e  b e e n  a s s e m b l e d .  C o n s i d e r e d  t o g e t h e r ,  t h e  
t h r e e  f i g u r e s  c o m m u n i c a t e  t h e  s a m e  i n f o r m a t i o n  r e v e a l e d  i n  
T a b l e  I V .  T h e y  d e p i c t  b y  g r a p h  a n d  p e r c e n t a g e  t h e  f r e q u e n e y  
a n d  a d e q u a c y  o f  n e e d  a n d  p r e p a r a t i o n  e x p r e s s e d  b y  t h e s e  
i n t e r m e d i a t e  g r a d e  t e a c h e r s .  T a k e n  s i n g l y  t h e y  r e v e a l  
m u c h  m o r e .  
F i g u r e  1  d e a l s  w i t h  t h e  I n s t r u c t i o n a l  J o b s  o f  t h e  
R e a d i n g  P r o g r a m .  T h e  t e a c h e r s  s t a t e  a  f r e q u e n c y  o f  n e e d  
f o r  t h e  I n s t r u c t i o n a l  J o b s  r a n g i n g  f r o m  f o r t y - s e v e n  p e r  
c e n t  i n  m a k i n g  ~ o f  i d e a s  g a i n e d  ( a c t i v i t i e s  t o  b e  c o n -
s i d e r e d  i n  m a k i n g  ~ o f  i d e a s  g a i n e d )  t o  e i g h t y - t w o  p e r  
c e n t  i n  e s t a b l i s h i n g  p u p i l  i n d e p e n d e n c e  i n  i d e n t i f y i n g  
s t r a n g e  p r i n t e d  w o r d s .  P a r t i c i p a t i n g  t e a c h e r s  i n d i c a t e  a  
f r e q u e n t  n e e d  e x c e e d i n g  s i x t y - f o u r  p e r  c e n t  f o r  s e v e n  o f  
t h e  n i n e  I n s t r u c t i o n a l  J o b s .  B y  c o m b i n i n g  o c c a s i o n a l  n e e d  
a n d  f r e q u e n t  n e e d  a  f r e q u e n c y  o f  n e e d  r a n g i n g  f r o m  n i n e t y  
t o  o n e  h u n d r e d  p e r  c e n t  f o r  t h e  n i n e  j o b s  i s  o b t a i n e d .  A n  
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Introducing selections; stimulating pupils 
to think using various techniques • • • • • • • 
Discussing ideas read; helping pupils to 
anal1ze and interpret their thoughts • • . . " 
Making use or ideas gained; activities to 
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. ··~· -:• Improving reading through various school .. :) 



















~ No Response 
Developing pupil independence in coping with 
word meaning difficulties ••••••••••• 
Locating and removing pupil's reading 
deficiencies • • • • • • • • • • • • • • • • • 
Measuring pupil achievement; includes 
selecting and using standardized tests • • • • 
FIGURE 1 
COMPARISON OF READING SKILI.S, TEACHING 










~ No Response 
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3 1  
n e e d  i n  e a c h  o f  t h e  I n s t r u c t i o n a l  J o b s .  I t  a p p e a r s  t h a t  
t h e  d i s c u s s i o n  o f  i d e a s  r e a d  ( h e l p i n g  p u p i l s  t o  a n a l y z e  
~ i n t e r p r e t  t h e i r  t h o u g h t s )  a n d  e s t a b l i s h i n g  p u p i l  i n d e -
p e n d e n c e  i n  i d e n t i f y i n g  s t r a n g e  p r i n t e d  w o r d s  a r e  t h e  t w o  
m o s t  t r o u b l e s o m e  a c t i v i t i e s  o f  t h e  I n s t r u c t i o n a l  J o b s  a s  
b o t h  i t e m s  h a v e  b e e n  c h e c k e d  b y  o v e r  e i g h t y  p e r  c e n t  o f  
t h e  t e a c h e r s  i n  t h e  f r e q u e n t  n e e d  c o l u m n .  
A  f e e l i n g  o f  i n a d e q u a c y  o f  p r e p a r a t i o n  i s  e x p r e s s e d  
b y  t h e s e  b e g i n n i n g  t e a c h e r s  i n  a l l  o f  t h e  n i n e  I n s t r u c t i o n a l  
J o b s ,  r a n g i n g  f r o m  f i f t y - n i n e  p e r  c e n t  i n  i n t r o d u c i n g  ~­
l e c t i o n s  . ! ! !  t h e  r e a d e r  ( s t i m u l a t i n g  p u p i l s  t o  t h i n k  u s i n g  
v a r i o u s  t e c h n i q u e s )  t o  n i n e t y - t h r e e  p e r  c e n t  i n  l o c a t i n g  
a n d  r e m o v i n g  p u p i l ' s  r e a d i n g  d e f i c i e n c i e s .  I n d i c a t i o n s  o f  
n o  p r e p a r a t i o n  f o r  e a c h  o f  t h e  a c t i v i t i e s  r a n g e d  f r o m  f i f -
t e e n  p e r  c e n t  t o  f i f t y - f o u r  p e r  c e n t  i n  l o c a t i n g  a n d  . ! : , ! -
m o v i n g  p u p i l ' s  r e a d i n g  d e f i c i e n c i e s .  I n  c o n t r a s t ,  f e e l i n g s  
o f  a d e q u a c y  r a n g i n g  f r o m  s e v e n  p e r  c e n t  t o  f o r t y  p e r  c e n t  
w e r e  s t a t e d  f o r  h a n d l i n g  t h e  t e a c h e r  a c t i v i t i e s .  
T h e  S t u d y  J o b s  e x h i b i t  m u c h  t h e  s a m e  p a t t e r n  a s  t h a t  
f o u n d  i n  t h e  I n s t r u c t i o n a l  J o b s .  F r e q u e n t  n e e d  r a n g i n g  
f r o m  t h i r t y - t w o  p e r  c e n t  i n  t e a c h i n g  t h e  o r g a n i z a t i o n  o f  
i m p o r t a n t  a n d  v a l i d  i n f o r m a t i o n  t o  s i x t y - n i n e  p e r  c e n t  i n  
t e a c h i n g  l o c a t i o n  o f  i n f o r m a t i o n  t h a t  i s  p e r t i n e n t  i Q .  t h e  
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~ No Response 
Study Jobs 
Teaching location of information that is 
pertinent to the problem • • • • • • • • 
• • • 
Teaching evaluation or pertinent information 
according to its validity and importance ••• 
Teaching the organization or important and 
valid information • • • • • • • • • • • • • • • 
Directing pupils to decide what parts of 
important and valid information should be 
retained and securing its retention • • • • • 
FIGURE 2 
COMPARISON OF READING SIULLS, TEACHING 
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S t u d y  J o b s ,  t e a c h i n g  t h e  o r g a n i z a t i o n  o f  i m p o r t a n t  ~ 
v a l i d  i n f o r m a t i o n  a n d  d i r e c t i n g  p u p i l s  t o  d e c i d e  w h a t  
p a r t s  o f  i m p o r t a n t  a n d  v a l i d  i n f o r m a t i o n  s h o u l d  b e  ~­
t a i n e d  ! ! ! 9 :  s e c u r i n g  ~ r e t e n t i o n ,  t h i r t e e n  p e r  c e n t  o f  
t h e  t e a c h e r s  f e l t  n o  n e e d  i n  d e a l i n g  w i t h  t h e m .  T h i s  i s  
t h e  h i g h e s t  p e r c e n t a g e  o f  n o  n e e d  i n d i c a t e d  i n  t h e  e n t i r e  
s t u d y .  
F e e l i n g s  o f  i n a d e q u a c y  o f  p r e p a r a t i o n  f o r  t h e  S t u d y  
J o b s  r a n g e  f r o m  f o r t y - e i g h t  p e r  c e n t  i n  t e a c h i n g  l o c a t i o n  
o f  i n f o r m a t i o n  t h a t  ~ p e r t i n e n t  t o  t h e  p r o b l e m  t o  s e v e n t y -
s e v e n  p e r  c e n t  i n  d i r e c t i n g  p u p i l s  t o  d e c i d e  w h a t  p a r t s  
o f  i m p o r t a n t  a n d  v a l i d  i n f o r m a t i o n  s h o u l d  b e  r e t a i n e d  a n d  
s e c u r i n g  i t s  r e t e n t i o n .  A  h i g h e r  p e r c e n t a g e  o f  a d e q u a c y  
o f  p r e p a r a t i o n  i s  f e l t  b y  t h e  g r o u p  p o l l e d  f o r  t e a c h i n g  
t h e  S t u d y  J o b s  t h a n  f o r  t e a c h i n g  t h e  o t h e r  a r e a s  o f  a c t i v i t y .  
A  h i g h  f r e q u e n c y  o f  n e e d  i s  e x p r e s s e d  f o r  t h e  t h r e e  
a c t i v i t i e s  i n  C h i l d r e n ' s  L i t e r a t u r e .  T h e  h i g h e s t  f r e q u e n c y  
o f  n e e d  i s  f o u n d  i n  h e l p i n g  c h i l d r e n  b u i l d  ! : ! ! :  i n t e r e s t  i n  
r e a d i n g  ~ ~ v a r i e t y  o f  c h o i c e  m a t e r i a l .  T h e  l o w e s t  
f r e q u e n c y  o f  n e e d  i s  f o u n d  i n  r e l a t i n g  ~ c o n t e n t  o f  
C h i l d r e n ' s  L i t e r a t u r e  t o  o t h e r  a r e a s  o f  r e a d i n g .  A n  a v e r -
a g e  o f  s e v e n  p e r  c e n t  o f  t h e  t e a c h e r s  i n d i c a t e  n o  n e e d  i n  
d e a l i n g  w i t h  t h i s  a r e a  o f  t h e  r e a d i n g  p r o g r a m .  
I n a d e q u a c y  o f  p r e p a r a t i o n  w a s  e x p r e s s e d  b y  s i x t y - n i n e  














Helping children build an interest in reading 
a wide variety of choice material • • • • • • • • 
Selecting the reading materials to be used 
at your grade level • • • • • • • • • • • • • • • 
Relating the content of Children's Literature 
to other areas of reading • • • • • • • • • • 
Oral Reading 
. ' .. -. 
~ .... 
• • 
... ; . 
Teaching the skills req~red.in Oral ·Reading •.•• 
FIGURE 3 
COMPARISON OF READING SKILLS, TEACHING 













C h i l d r e n
1
s  L i t e r a t u r e  P r o g r a m .  N o  m o r e  t h a n  t w e n t y - n i n e  
p e r  c e n t  o f  t h e  g r o u p  e x p r e s s e d  a d e q u a c y  o f  p r e p a r a t i o n  
f o r  t e a c h i n g  i n  a n y  o n e  o f  t h e  a c t i v i t i e s .  
3 5  
N i n e t y - s i x  p e r  c e n t  o f  t h e  s t u d y  g r o u p  i n d i c a t e d  a  
n e e d  i n  t e a c h i n g  O r a l  R e a d i n g .  S e v e n t y - f o u r  p e r  c e n t  
i n d i c a t e d  f r e q u e n t  n e e d  i n  t h i s  t a s k .  ( T h o s e  e x p r e s s i n g  
n e e d  a l s o  p r o f e s s  a  f e e l i n g  o f  i n a d e q u a c y  o f  p r e p a r a t i o n  
t o  t h e  a m o u n t  o f  s e v e n t y - o n e  p e r  c e n t . )  O n l y  t w e n t y - n i n e  
p e r  c e n t  o f  t h e  t e a c h e r s  f e e l  a d e q u a t e  i n  t e a c h i n g  O r a l  
R e a d i n g .  
T o  s u m m a r i z e  T a b l e  I V  i t  s h o u l d  b e  p o i n t e d  o u t  t h a t  
f o r  t h e  m o s t  p a r t  a  v e r y  f r e q u e n t  n e e d  i s  e x p r e s s e d  i n  
h a n d l i n g  o r  t e a c h i n g  t h e  r e a d i n g  p r o g r a m  a s  s e t  f o r t h  i n  
t h i s  s t u d y .  I t  i s  a l s o  s h o w n  t h a t  c e r t a i n  o f  t h e  t e a c h i n g  
j o b s  i n d i c a t e  m o r e  n e e d  t h a n  o t h e r s .  A  f e e l i n g  o f  i n a d e -
q u a c y  o f  p r e p a r a t i o n  i s  r e v e a l e d  f o r  m o s t  o f  t h e  t e a c h i n g  
a c t i v i t i e s .  
T a b l e  V ,  p a g e s  3 8  a n d  3 9 ,  h a s  b e e n  c o n s t r u c t e d  t o  
d e t e r m i n e  t h e  r e l a t i o n s h i p ,  i f  a n y ,  t h a t  e x i s t s  b e t w e e n  
t h e  n u m b e r  o f  r e a d i n g  m e t h o d  c o u r s e s  t a k e n  a n d  t h e  f r e -
q u e n c y  o f  n e e d  e x p r e s s e d  i n  t h e  t e a c h i n g  a c t i v i t i e s  a s  
l i s t e d .  R e a d i n g  m e t h o d  c o u r s e s ,  a s  u s e d  h e r e  i n  T a b l e  V  
a n d  i n  t h e  f o l l o w i n g  t a b l e s ,  i n c l u d e s  n o t  o n l y  a c t u a l  
r e a d i n g  m e t h o d  c o u r s e s  b u t  a l s o  a n y  w r i t e - i n  c o u r s e  t h a t  
36 
might contribute to the teaching of the reading program. 
To better understand the following table it must be kept 
in mind that a total of seventy-two teachers participated 
in the study. Of these teachers eighteen had not taken 
any course that dealt with reading, a like number had 
taken one course, twenty-six had taken two courses in 
reading, seven had taken three courses, and three had 
taken four or more courses in reading method. For the 
most part the discussion of Tables V and VI will deal pri-
marily with the teachers who have had no courses in reading, 
one course in reading, or two courses in reading. Teachers 
who have taken three or more courses in reading will be 
omitted from the discussion as they are not sufficiently 
represented. 
Here again it might be well to point out that fre-
quency of need could possibly have been misinterpreted by 
some of the teachers in the research group. This is to 
say that some of the teachers might have felt that fre-
quency of need meant how many times were they called upon 
to handle each of the listed activities. This is opposed 
to the intended meaning of how much difficulty did they 
encounter in dealing with the teaching activities in the 
reading program. 
An examination of Table V seems to indicate a high 
3 7  
f r e q u e n c y  o f  n e e d  i n  m o s t  o f  t h e  t e a c h i n g  a c t i v i t i e s  
r e g a r d l e s s  o f  t h e  n u m b e r  o f  r e a d i n g  c o u r s e s  t a k e n .  T h e  
f o u r  e x c e p t i o n s  t o  t h i s  p a t t e r n  a r e  m a k i n g  ~ o f  i d e a s  
g a i n e d  ( a c t i v i t i e s  t o  b e  c o n s i d e r e d  i n  m a k i n g  ~ . 2 . f  i d e a s  
g a i n e d ) ,  t e a c h i n g  e v a l u a t i o n  o f  p e r t i n e n t  i n f o r m a t i o n  
a c c o r d i n g  t o  i t s  v a l i d i t y  a n d  i m p o r t a n c e ,  t e a c h i n g  ~ 
o r g a n i z a t i o n  o f  i m p o r t a n t  ~ v a l i d  i n f o r m a t i o n ,  a n d  r e l a -
ting~ c o n t e n t  o f  C h i l d r e n ' s  L i t e r a t u r e  t o  o t h e r  a r e a s  
o f  r e a d i n g .  I f  n e e d  i s  t h o u g h t  o f  a s  " d i f f i c u l t y "  t h e  
p r e c e d i n g  s t a t e m e n t  s e e m s  t o  i m p l y  t h a t  t h e  f r e q u e n c y  o f  
n e e d  d o e s  n o t  d e c r e a s e  a p p r e c i a b l y  b y  t a k i n g  m o r e  c o u r s e s  
i n  r e a d i n g .  
A  d e f i n i t e  p a t t e r n  i s  e x h i b i t e d  i n  e l e v e n  o f  t h e  
s e v e n t e e n  t e a c h i n g  a c t i v i t i e s .  I n  t h e s e  e l e v e n  a c t i v i t i e s  
a  h i g h e r  p e r c e n t a g e  o f  f r e q u e n c y  o f  n e e d  w a s  e x p r e s s e d  b y  
t h o s e  t e a c h e r s  w h o  h a d  t a k e n  o n e  c o u r s e  i n  r e a d i n g  t h a n  b y  
a n y  o t h e r  g r o u p .  A  h i g h e r  f r e q u e n c y  o f  n e e d  i s  e x p r e s s e d  
i n  m o s t  o f  t h e  t e a c h e r  a c t i v i t i e s  b y  t e a c h e r s  w h o  h a v e  
h a d  t w o  r e a d i n g  c o u r s e s  t h a n  b y  t e a c h e r s  w h o  h a v e  n o t  h a d  
a n y  c o u r s e s  i n  r e a d i n g .  I n  o n l y  f o u r  a c t i v i t i e s ,  t h o s e  
i n c l u d e d  i n  t h e  a r e a s  o f  C h i l d r e n ' s  L i t e r a t u r e  a n d  O r a l  
R e a d i n g ,  d i d  t h e  t e a c h e r s  w h o  h a d  n o t  t a k e n  a  s i n g l e  c o u r s e  
i n  r e a d i n g  e x p r e s s  a  h i g h e r  f r e q u e n c y  o f  n e e d .  A  l o w e r  
f r e q u e n c y  o f  n e e d  i s  i n d i c a t e d  b y  t h e  t e a c h e r s  w h o  h a v e  
h a d  o n e  c o u r s e  i n  r e a d i n g  f o r  t e a c h i n g  t w o  o f  t h e  t e a c h e r  
Instructional Jobe 
Introducing selections; stimulating pupils 
to think using various techniques • • • • • • • 
Discussing ideas read; helping pupils to 
analyze and interpret their thoughts. • • • • • 
Making use of ideas gained; activities to 
be considered in making use or ideas gained • • 
Providing training in reading for various 
purposes • • • • • • • • • • • • • • • • • • • 
Establishing pupil independence in identifying 
strange printed words • • • • • • • • • • • • • 
Improving reading through various school 
subjects • • • • • • • • • • • • • • • • • • • 
Developing pupil independence in coping 
with word meaning difficulties. • • • • • • • • 
Locating and removing pupil's reading 
deficiencies •••••••••••••••••• 
Measuring pupil achievement; includes 
selecting and using standardized tests. • • •• 
TABLE V 
COMPARISON OF TEACHER NEEDS I.N TEACHING READING 
WITH AK>UNT OF READING PREPARATION 
Number of Beading Oouraea Taken 




0 7 11 0 I o 
' 
15 0 11· 8 1'1 o I 1 
1 6 11 0 0 l 17 0 1 ' . 2' 2'J o I o 
0 11 7 0 1 9 8 0 0. 11 15 o I 2 
1 8 8 l I i 5 12 0 I i 4 a o I o 
1 3 14 o I o 3 15 0 I i 3 22 o I 1 
0 8 10 o I o 3 15 0 I 2 5 19 o I 1 
0 9 9 o I o 4 14 0 I 2 g 16 o I 1 
0 7 11 o I o 3 15 0 I o 6 20 o I o 
1 7 9 i I 1 9 7 1 I i 8 15 2 I o 
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.3 4 er more 
Heed ... , 
1 5 0 I o 0 .3 G 
.3 4 0 I o 0 .3 0 
2 3 0 I o 2 1 0 
3 4 0 I o 0 3 0 
1 5 0 I o 0 .3 0 
3 .3 0 I o 0 .3 0 
2 4 0 I o 1 2 0 
3 4 0 I o l 2 0 
3 3 1 I o 0 .3 0 
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TAfil.E V (Gontinued) 
Number of Reading Courses Taken 
0 1 2 3 4 or more 
Study Jobs, Children's Literature 
and Oral Reading lieed Need Need Need Need 
CD i i 
Q) Q) 
1-f Vl r-1 i ! 11 r-1 i ~ ~ ~ t1 ~ 0 ~ ~ +:> 8. ~ p.. 8. 0 ~ 0 g} tll 0 s:i. •r-1 ! fO .... i fO ·rl ti! or-I ~ Ul '" ! IO ID Jj '° & § tJl tr tQ & • ~ § "' gt J I "' rt ~ &U J Cl 0 ~ ~ () 0 0 J! ~ ~ 0 0 0 ~ z 0 :~ ~ ~ z 0 fzt -9 ~ 0 .... ~ 0 
$tudy Jobs 
Teaching location of information that is 
perti.nent to the problem •••••••••• 1 6 ll 0 0 4 14 0 3 5 18 0 l 2 4 0 0 l 2 0 
Teaching evaluation of pertinent information 
according to its validity and J.mportance •• 2 1.3 3 0 l 8 9 0 2 14 10 0 0 4 3 0 0 3 0 0 
Teaching the organizat1on of important and 
valid information. • • • • • • • • • • • • • 3 12 3 0 2 7 9 0 3 13 10 0 1 5 1 0 0 2 l 0 
Directing pupils to decide what parts of 
important and valid information should be 
retained and securing its retention. • • • • 4 8 6 0 0 4 14 0 4 10 12 0 l 3 3 0 0 l 2 0 
Children's Literature 
Helping children build an interest in reading 
a 'Wide variety of choice materiel • • • • • 1 l 16 0 0 1 17 0 2 9 13 2 l 2 4 0 0 0 3 0 
$electing the reading materials to be used 
at your grade level. • • • • • • • • • • • • 1 5 12 0 1 4 12 1 2 6 18 0 l 2 4 0 0 l 2 0 
Relating the content of Children's Literature 
to other areas of reading. • • • • • • • •• l 9 8 0 0 9 9 0 3 l4 9 0 l 3 3 0 0 l 2 0 
Oral Reading 
Teaching the skills required in Oral Beading l 2 15 0 0 6 12 0 1 7 18 0 0 1 6 0 0 1 2 0 
4 0  
a c t i v i t i e s  t h a n  b y  e i t h e r  o f  t h e  o t h e r  g r o u p s .  A  s t e a d y  
r i s e  i n  f r e q u e n c y  o f  n e e d  i s  i n d i c a t e d  i n  f o u r  o f  t h e  
t e a c h i n g  a c t i v i t i e s  w h e n  t e a c h e r s  t a k e  m o r e  r e a d i n g  
c o u r s e s .  A  v e r y  s m a l l  p e r c e n t a g e  o f  t e a c h e r s  i n d i c a t e  n o  
n e e d  i n  d i r e c t i n g  t h e  v a r i o u s  t e a c h i n g  a c t i v i t i e s .  
F r e q u e n c i e s  o f  n e e d  r a n g i n g  f r o m  t h i r t y - s i x  t o  
n i n e t y - t w o  p e r  c e n t  i n  c o p i n g  w i t h  t h e  t e a c h i n g  a c t i v i t i e s  
a r e  i n d i c a t e d  b y  t e a c h e r s  w h o  h a v e  h a d  t w o  r e a d i n g  c o u r s e s .  
T h i s  g r o u p  o f  t e a c h e r s  i m p l y  a  h i g h e r  f r e q u e n c y  o f  n e e d  i n  
t h e  I n s t r u c t i o n a l  J o b s  t h a n  i n  a n y  o t h e r  a r e a  o f  t h e  
r e a d i n g  p r o g r a m .  T e a c h e r s  w h o  h a v e  h a d  o n e  r e a d i n g  c o u r s e  
s t a t e  a  f r e q u e n c y  o f  n e e d  r a n g i n g  f r o m  s e v e n t y - e i g h t  t o  
n i n e t y - f o u r  p e r  c e n t  i n  c o n d u c t i n g  n i n e  o f  t h e  s u g g e s t e d  
t e a c h i n g  a c t i v i t i e s .  T h o s e  t e a c h e r s  w h o  h a v e  h a d  n o  
c o u r s e s  i n  r e a d i n g  p r o f e s s  f r e q u e n c i e s  o f  n e e d  r a n g i n g  f r o m  
s e v e n t y - e i g h t  t o  e i g h t y - n i n e  p e r  c e n t  i n  h a n d l i n g  t h r e e  o f  
t h e  r e c o r d e d  a c t i v i t i e s .  
T a b l e  V I ,  p a g e  4 3 ,  h a s  b e e n  a s s e m b l e d  t o  d e t e r m i n e  
t h e  r e l a t i o n s h i p  t h a t  e x i s t s  b e t w e e n  t h e  n u m b e r  o f  r e a d i n g  
c o u r s e s  t a k e n  a n d  t h e  d e g r e e  o f  p r e p a r a t i o n  e x p r e s s e d  b y  
t h e s e  f i r s t - y e a r  i n t e r m e d i a t e  g r a d e  t e a c h e r s .  T h e  p e r c e n -
t a g e s  i n d i c a t e d  o n  T a b l e  V I  a r e  t h e  r e s u l t  o f  c o m b i n i n g  
n o  p r e p a r a t i o n  a n d  l i t t l e  p r e p a r a t i o n  a s  e x h i b i t e d  i n  
T a b l e  I V ,  p a g e s  2 6 ,  2 7 ,  a n d  2 8 .  A s  e x p r e s s e d  e a r l i e r  i n  
the study no preparation and little preparation will be 
considered as inadequate preparation in discussing Table 
VI and the accompanying figures. 
41 
An examination of Table VI reveals some significant 
and contradictory evidence. A prevalent feeling of inade-
quacy of preparation is expressed, on the whole, for all 
of the teaching activities listed. This feeling of inade-
quacy seems to persist even in those teachers who have had 
up to three courses in reading method. (It should be re-
emphasized that only seven of the participating teachers 
had taken three courses in reading and an additional three 
teachers had taken four or more courses in reading. The 
validity of these two areas in 'Table VI is justifiably 
questionable under the circumstances.) In handling the 
teaching activities, feelings of inadequacy of preparation 
ranging from fifty-five to one hundred per cent, with a 
median of seventy-nine per cent, are expressed by first-
year teachers who have not had a course of any kind in 
reading. Teachers who have had one course in reading 
indicate feelings of inadequacy of preparation ranging 
from forty-five to one hundred per cent, with a median of 
seventy-nine per cent, in dealing with the teacher activi-
ties listed. Those teachers who have had two courses in 
reading connote feelings of inadequacy of preparation 
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r a n g i n g  f r o m  f o r t y - t h r e e  t o  n i n e t y - t w o  p e r  c e n t  i n  d i r e c t -
i n g  t h e  t e a c h e r  a c t i v i t i e s .  T h e  m e d i a n  f o r  t h i s  g r o u p  i s  
s i x t y - e i g h t  p e r  c e n t .  
I n  n i n e  o f  t h e  s e v e n t e e n  t e a c h e r  a c t i v i t i e s  t h e  
d a t a  i n d i c a t e s  a  g r a d u a l  f e e l i n g  o f  m o r e  a d e q u a c y  o f  p r e -
p a r a t i o n  a s  m o r e  r e a d i n g  c o u r s e s  a r e  e l e c t e d .  H o w e v e r ,  i n  
f o u r  o f  t h e  t e a c h i n g  a c t i v i t i e s ,  f e e l i n g s  o f  i n a d e q u a c y  o f  
p r e p a r a t i o n  a c t u a l l y  i n c r e a s e  a s  m o r e  r e a d i n g  c o u r s e s  a r e  
t a k e n .  A n  i n t e r e s t i n g  o b s e r v a t i o n  i n  T a b l e  V I  i s  t h a t  t h e  
i n d i v i d u a l s  w h o  h a v e  t a k e n  o n e  c o u r s e  i n  r e a d i n g  d o  n o t  
f o l l o w  a n y  p a t t e r n  t h a t  i s  r e c o g n i z a b l e .  I n  t w o  c a s e s  t h i s  
g r o u p  i n d i c a t e s  m o r e  a d e q u a c y  o f  p r e p a r a t i o n  t h a n  d o  t h o s e  
p e o p l e  w h o  h a v e  h a d  t w o  c o u r s e s  i n  r e a d i n g ;  i n  t w o  o t h e r  
c a s e s  t h e y  i n d i c a t e  m o r e  i n a d e q u a c y  o f  p r e p a r a t i o n  t h a n  d o  
t h e  t e a c h e r s  w h o  h a v e  n o t  h a d  a  s i n g l e  c o u r s e  i n  r e a d i n g .  
T h i s  s i t u a t i o n  m i g h t  a r i s e  a s  a  r e s u l t  o f  t h e  r a n d o m  
s e l e c t i o n  o f  t h e  r e a d i n g  c o u r s e s  e l e c t e d .  
F i g u r e s  4 ,  5 ,  a n d  6  o n  p a g e s  4 5 ,  4 7 ,  a n d  4 8  a r e  h e r e  
i n t r o d u c e d  t o  f u r t h e r  i l l u s t r a t e  t h e  d a t a  f o u n d  i n  T a b l e  V I .  
F i g u r e  4  d e a l s  w i t h  t h e  I n s t r u c t i o n a l  J o b s  o f  t h e  r e a d i n g  
p r o g r a m .  I n  o n l y  f i v e  o f  t h e  n i n e  a c t i v i t i e s  d o  e x p r e s s i o n s  
o f  n o  p r e p a r a t i o n  d e c r e a s e .  H o w e v e r ,  t e a c h e r s  i m p l y  a  
g r a d u a l  i n c r e a s e  i n  a d e q u a c y  o f  p r e p a r a t i o n  a s  m o r e  r e a d -
i n g  c o u r s e s  a r e  e l e c t e d .  I n  t h e  t e a c h i n g  a c t i v i t y  
TABIE 6 
DEGREE OF INADEQUACY FELT BY FI.li.b'T YEAR I.N'IERMEDIA'l'E GRADE TE!CHERS, 
lN TEACHING READING, l:lASED ON COLLEGE PREPARATION 
Number of Teachers Involved 
18 18 7 3 
The Heading Program Number of Reading Courses Taken 
0 1 2 3 
4 or 
more 
Percent Experiencing Inadequacy 
INSTRUCTIONAL JOBS 
Introducing selections; stimulating pupils to think using 
various techniques • • • • • • • • • • • • • • • • • • • 
Discussing ideas read; helping pupils to analyze and 
interpret their thoughts • • • • • • • • • • • • • ••• 
Making use or ideas gained; activities to be considered in 
making use of ideas gained • • • • • • • • • • • • • • • 
Providing training in reading for various purposes • • • • 
Establishing pupil independence in identifying strange 
printed words •••••••••••••••••••••• 
Improving reading through various school subjects ••• • • 
Developing pupil independence in coping with word meaning 
difficulties • • • • • • • • • • • • • • • • • • •••• 
Locating and removing pupil's reading deficiencies •••• 
Measuring pupil achie'V9Jllent; includes seleotllg and uail:Jg 
standardized tests • • • • • • • • • • • • • • • • • • • 
STUDY JOBS 









problem. • • • • • • • • • • • • • • • • • • • • • • • • 55 
Teaching evaluation of pertinent information according to 
its validity and importance. • • • • • • • • • • • • • • 72 
Teaching the organization of important and valid information 67 
Directing pupils to decide what parts of important and 
valid information should be retained and securing its 
retention •••••••••••••••••••• • • • 
CHILDREN'S LITERATURE 
Helping children build an interest in reading a wide 
variety of choice material • • • • • • • • • • • • • • • 
Selecting the reading materials to be used at your grade 
level. • . . • • . . • . • • • • • • • • • • • • • • • • 
Relating the content of Children's Literature to other 
areas of reading • • • • • • • • • • • • • • • • • • • • 
ORAL READING 
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i n t r o d u c i n g  s e l e c t i o n s  ( s t i m u l a t i n g  p u p i l s  . t . Q  t h i n k :  u s i n g  
v a r i o u s  t e c h n i q u e s ) ,  t e a c h e r s  w h o  h a v e  h a d  o n e  c o u r s e  i n  
r e a d i n g  i n d i c a t e  a  f e e l i n g  o f  a d e q u a c y  o f  p r e p a r a t i o n  t h a t  
i s  h i g h e r  t h a n  t h a t  i n d i c a t e d  b y  t h o s e  t e a c h e r s  w h o  h a v e  
h a d  t w o  c o u r s e s  i n  r e a d i n g .  O n  t h e  o t h e r  h a n d ,  i n  t h r e e  
o f  t h e  I n s t r u c t i o n a l  J o b s  t e a c h e r s  w h o  h a v e  h a d  t w o  r e a d i n g  
c o u r s e s  e x p r e s s  a  h i g h e r  p e r c e n t a g e  o f  n o  p r e p a r a t i o n  t h a n  
d o  t h o s e  t e a c h e r s  w h o  h a v e  h a d  o n l y  o n e  c o u r s e .  A t t e n t i o n  
m u s t  a l s o  b e  c a l l e d  t o  t h e  l a s t  t w o  o f  t h e  I n s t r u c t i o n a l  
J o b s ;  l o c a t i n g  a n d  r e m o v i n g  p u p i l ' s  r e a d i n g  d e f i c i e n c i e s  
a n d  m e a s u r i n g  p u p i l  a c h i e v e m e n t  ( i n c l u d e s  s e l e c t i n g  a n d  
u s i n g  s t a n d a r d i z e d  t e s t s . )  I n  t h e  f o r m e r ,  t h e  e n t i r e  g r o u p  
o f  t e a c h e r s  e x p r e s s e d  f e e l i n g s  o f  n o  p r e p a r a t i o n  r a n g i n g  
f r o m  f i f t y - f o u r  t o  s i x t y - s e v e n  p e r  c e n t .  I n  t h e  l a t t e r ,  
t e a c h e r s  w h o  h a v e  n o t  h a d  a  s i n g l e  c o u r s e  i n  r e a d i n g  
i n d i c a t e  a  h i g h e r  p e r c e n t a g e  o f  a d e q u a c y  o f  p r e p a r a t i o n  
t h a n  d o  t h o s e  t e a c h e r s  w h o  h a v e  h a d  t w o  c o u r s e s  i n  r e a d i n g  
m e t h o d .  
T e a c h e r s  s e e m  t o  f e e l  t h a t  t h e y  h a v e  h a d  m o r e  a d e -
q u a t e  p r e p a r a t i o n  i n  c o p i n g  w i t h  t h e  S t u d y  J o b s  t h a n  w i t h  
t h e  r e s t  o f  t h e  r e a d i n g  p r o g r a m .  A  f e e l i n g  o f  i n c r e a s e d  
a d e q u a c y  o f  p r e p a r a t i o n  i s  i n d i c a t e d  a s  m o r e  r e a d i n g  
c o u r s e s  a r e  t a k e n .  O n  t h e  o t h e r  h a n d ,  i n  t h r e e  o f  t h e  
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Making use of ideas gained; activities to be 
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Improving reading through various school subjects 
4.3 
27 
Developing pupil independence in coping 'With 
word meaning difficulties • • • • • • • • • 
54 
Locating and removing pupil's reading 






14 14 14 
Measuring pupil achievement; includes selecting 
and using standardized tests • • • • • • • 
Number of Reading Courses Taken 
FIGURE 4 
COMPARI~ON OF TEACHER PREPARATION IN TEACHING READING 
WITH NUMBER OF READlNG COURSES TAKEN 
(percentage) 






D Little ~ No Response 
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p r o f e s s  a  h i g h e r  p e r c e n t a g e  o f  n o  p r e p a r a t i o n  t h a n  d o  t h e  
t e a c h e r s  t h a t  h a v e  n o t  h a d  a n y  c o u r s e  i n  r e a d i n g .  A  h i g h e r  
p e r c e n t a g e  o f  t h e  t e a c h e r s  p o l l e d  e x p r e s s  f e e l i n g s  o f  a d e -
q u a c y  o f  p r e p a r a t i o n  f o r  t e a c h i n g  l o c a t i o n  o f  i n f o r m a t i o n  
t h a t  i s  p e r t i n e n t  t o  t h e  p r o b l e m  t h a n  f o r  a n y  o f  t h e  o t h e r  
t e a c h i n g  a c t i v i t i e s .  
A  h i g h  p e r c e n t a g e  o f  a l l  t h e  t e a c h e r s  i n  t h e  r e -
s e a r c h  g r o u p  i n d i c a t e  t h a t  t h e y  h a d  n o  p r e p a r a t i o n  a t  a l l  
i n  t h e  t e a c h i n g  a c t i v i t i e s  o f  C h i l d r e n ' s  L i t e r a t u r e .  
F i f t y  p e r  c e n t  o f  t h e  t e a c h e r s  w h o  h a v e  h a d  n o  c o u r s e s  i n  
r e a d i n g  a n d  o n e  c o u r s e  i n  r e a d i n g  t e s t i f y  t o  n o  p r e p a r a -
t i o n  i n  t h e  t e a c h i n g  a c t i v i t y  s e l e c t i n g  t h e  r e a d i n g  m a t e r -
i a l s  t o  b e  u s e d  . 2 ! !  y o u r  g r a d e  l e v e l .  T w e n t y - e i g h t  p e r  c e n t  
o f  t h e  t e a c h e r s  w h o  h a v e  n o t  h a d  a  c o u r s e  i n  r e a d i n g  d e c l a r e  
a d e q u a c y  o f  p r e p a r a t i o n  i n  r e l a t i n g  t h e  c o n t e n t  o f  C h i l d -
r e n ' s  L i t e r a t u r e  t o  o t h e r  a r e a s  o f  r e a d i n g ;  w h i l e  o n l y  s i x  
p e r  c e n t  o f  t h e  t e a c h e r s  w h o  h a v e  t a k e n  o n e  c o u r s e  i n  
r e a d i n g  d e n o t e  a d e q u a c y  o f  p r e p a r a t i o n  f o r  t h a t  a c t i v i t y .  
T h i r t y - t h r e e  p e r  c e n t  o f  t h e  f i r s t - y e a r  t e a c h e r s  
w h o  h a v e  n o t  h a d  a  s i n g l e  c o u r s e  i n  r e a d i n g  i n d i c a t e  t h a t  
t h e y  f e e l  a d e q u a t e l y  p r e p a r e d  i n  t e a c h i n g  t h e  s k i l l s  r e -
q u i r e d  i n  O r a l  R e a d i n g .  O n l y  s e v e n t e e n  p e r  c e n t  o f  t h o s e  
t e a c h e r s  w h o  h a v e  h a d  o n e  c o u r s e  i n  r e a d i n g  a n d  t h i r t y -











Teaching location of information that is 
pertinent' to the problem • • • • • • • • • • • • 
50 
42 43 
Teaching evaluation of pertinent information 
according to its validity and importance •••• 
Teaching the organization of important and 
valid information • • • • • • • • • • • • • • • 
Directing pupils to decide what parts or 
important and valid information should be 
retained and securing its retention •• ~ ••• 
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Helping children build an interest in reading 
a wide variety of choice material • • • • • • 
43 
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Selecting the reading materials to be used at 
your grade level • • • • • • • • • • • • • • • • 
57 
Relating the content of Children's Literature 




Teaching the skills required in Oral Reading • • 
Number of Reading Courses Taken 
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e x p r e s s  a n  a d e q u a c y  o f  p r e p a r a t i o n  i n  t h a t  a c t i v i t y .  A  
h i g h  p e r c e n t a g e  o f  t h e  f i r s t - y e a r  t e a c h e r s  i n d i c a t e  t h a t  
t h e y  h a d  h a d  n o  p r e p a r a t i o n  i n  d e a l i n g  w i t h  t h i s  t e a c h e r  
a c t i v i t y .  
T o  s u m m a r i z e  t h e  d a t a  i n  T a b l e s  V  a n d  V I  i t  m u s t  b e  
s a i d  t h a t  f i r s t - y e a r  i n t e r m e d i a t e  g r a d e  t e a c h e r s  i n d i c a t e  
a  h i g h  f r e q u e n t  n e e d  i n  h a n d l i n g  t h e  R e a d i n g  P r o g r a m  a s  
o u t l i n e d  b y  M c K e e .  T e a c h e r s  w h o  h a v e  h a d  n o  c o u r s e s  i n  
r e a d i n g  t e n d  t o  e x p r e s s  l e s s  f r e q u e n c y  o f  n e e d  i n  d e a l i n g  
w i t h  t h e  t e a c h e r  a c t i v i t i e s  t h a n  d o  e i t h e r  o f  t h e  o t h e r  
g r o u p s .  I n  o v e r  h a l f  o f  t h e  t e a c h i n g  a c t i v i t i e s  t e a c h e r s  
w h o  h a v e  t a k e n  o n e  c o u r s e  i n  r e a d i n g  d e n o t e  a  m o r e  f  r e -
q u e n t  n e e d  t h a n  t h o s e  t h a t  h a v e  t a k e n  n o  c o u r s e s  o r  t h o s e  
t h a t  h a v e  t a k e n  t w o  c o u r s e s .  T h e  d a t a  s e e m s  t o  i n f e r  t h a t  
t h e  t e a c h e r s  w h o  h a v e  n o t  h a d  a  c o u r s e  i n  r e a d i n g  d o  n o t  
k n o w  e n o u g h  a b o u t  t h e  t e a c h i n g  a c t i v i t i e s  t o  r e c o g n i z e  
t h e i r  n e e d s .  I t  a l s o  i m p l i e s  t h a t  t h e  t e a c h e r s  w h o  h a v e  
t a k e n  o n e  c o u r s e  i n  r e a d i n g  a r e  m o r e  s e n s i t i v e  t o  t h e i r  
n e e d s  t h a n  a r e  e i t h e r  o f  t h e  o t h e r  t w o  g r o u p s .  
F i r s t - y e a r  i n t e r m e d i a t e  g r a d e  t e a c h e r s  o f  r e a d i n g  
i n d i c a t e  a  p r e v a l e n t  r e e l i n g  o f  i n a d e q u a c y  o f  p r e p a r a t i o n  
f o r  t h e  r e a d i n g  p r o g r a m  a s  p r o p o s e d .  A l t h o u g h  t h e  f e e l i n g  
o f  i n a d e q u a c y  o f  p r e p a r a t i o n  d e c l i n e s  a s  m o r e  r e a d i n g  
c o u r s e s  a r e  t a k e n  i t  s t i l l  r e m a i n s  h i g h .  T h e r e  i s  a  s t r o n g  
50 
indication that many of the teachers polled have never been 
exposed to some of the activities that are included in the 
study. 
Table VII, page 52, has been compiled to find out 
how well the teachers in the sample felt they were doing 
in teaching the Reading Program as described in the ques-
tionnaire. Only one teacher failed to reply to the pro-
posed question. Thirty-two per cent of the teachers who 
replied answered "yes" to the question, 11 Would you say you 
had done an adequate job of teaching reading at the inter-
mediate level?" Twenty-one per cent of the teachers an-
swered "no 11 to the same question and an additional forty-
seven per cent indicated that they were not sure. 
Only thirty-three per cent of the teachers who have 
taken the intermediate methods course say that they did 
an adequate job of teaching reading. Twenty-three per 
cent of the participating teachers in the same group indi-
cate that they felt inadequate and forty-five per cent 
indicate that they are not sure whether or not they did an 
adequate job of teaching reading at the intermediate grade 
level. Twenty-two of the forty-eight teachers in this 
intermediate method group have had at least two courses 
in teaching reading. Seven of the group (fifteen per cent) 
have not taken a single course in reading method. 
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T w e n t y - t h r e e  o r  t h i r t y - t w o  p e r  c e n t  o f  t h e  r e p o r t i n g  
g r o u p  o f  s e v e n t y - o n e  t e a c h e r s  i n d i c a t e  t h a t  t h e y  h a v e  n o t  
e v e n  h a d  a n  i n t e r m e d i a t e  m e t h o d s  c o u r s e .  O f  t h i s  g r o u p ,  
s e v e n  i n d i v i d u a l s  o r  t e n  p e r  c e n t  f e l t  t h a t  t h e y  h a d  d o n e  
a n  a d e q u a t e  j o b  o f  t e a c h i n g  r e a d i n g  i n  t h e i r  i n i t i a l  
t e a c h i n g  e x p e r i e n c e .  E i g h t e e n  p e r  c e n t  o f  t h e  g r o u p  f e l t  
i n a d e q u a t e  i n  t e a c h i n g  r e a d i n g  a n d  f i f t y - t w o  p e r  c e n t  w e r e  
n o t  s u r e  o f  t h e i r  t e a c h i n g  c o m p e t e n c e .  O f  t h e  s e v e n  
t e a c h e r s  e x p r e s s i n g  a d e q u a c y  i n  t e a c h i n g  r e a d i n g  d u r i n g  
t h e i r  f i r s t  y e a r  o f  t e a c h i n g  f o u r  h a d  n o t  t a k e n  a  s i n g l e  
c o u r s e  i n  r e a d i n g  m e t h o d .  A  t o t a l  o f  e l e v e n  ( f o r t y - e i g h t  
p e r  c e n t )  t e a c h e r s  i n  t h e  r e s e a r c h  g r o u p  h a d  n o t  t a k e n  a  
s i n g l e  c o u r s e  i n  r e a d i n g  m e t h o d .  
T a b l e  V I I I ,  p a g e  5 4 ,  e x h i b i t s  t h e  r e s p o n s e s  o f  p a r t i -
c i p a t i n g  t e a c h e r s  t o  s u g g e s t e d  p r a c t i c e s  f o r  i m p r o v i n g  t h e  
t r a i n i n g  o f  r e a d i n g  t e a c h e r s  a t  C e n t r a l  Y a s h i n g t o n  C o l l e g e  
o f  E d u c a t i o n .  T h e  t e a c h e r  r e s p o n s e s  h a v e  b e e n  c l a s s i f i e d  
a c c o r d i n g  t o  t h e i r  e x p r e s s i o n s  o f  a d e q u a c y  i n  t e a c h i n g  
r e a d i n g .  A  h i g h  p e r c e n t a g e  o f  t h e  t e a c h e r s  i n  t h e  s t u d y  
g r o u p  i n d i c a t e d  t h e y  w o u l d  l i k e  t o  s e e  m u c h  e m p h a s i s  £ . ! !  
h o w  r e a d i n g  s h o u l d  b e  t a u g h t .  S e v e n t y - e i g h t  p e r  c e n t  o f  
t h e  p a r t i c i p a n t s  i n  t h e  s t u d y  w o u l d  l i k e  t o  s e e  p r a c t i c a l  
d e m o n s t r a t i o n s  o f  r e a d i n g  t e c h n i q u e s  w h i c h  m a y  b e  u s e d  i n  
r e g u l a r  c l a s s r o o m  s i t u a t i o n s .  F i f t y - t h r e e  o f  t h e  t e a c h e r s  
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'l'ABIE VlI 
OOMl'ARlSON OF S&LF-E"VALUATION IN TEACHING COMPETENCE 
WITH NUMBER OF READING AND METHOD 
OOURSEtS TAKEN 
Expressions of Adequacy in 
Method Courses Teaching .Reading 
Taken 
.Not 
Yes No Sure Total 
Intermediate Methods 
Reading Courses 'l'aken (o) 0 0 7 7 
(1) 2 3 7 12 
(2) 10 6 6 22 
(3) 3 1 1 5 
(4) 1 1 0 2 
sub-total 16 11 21 4B 
Other Method Courses 
Reading Courses Taken Co) 4 2 5 11 
(1) 1 2 3 6 
(2) 1 0 2 3 
(3) 1 0 1 2 
(4) 0 0 1 1 
sub-total 7 4 12 23 
total 23 15 33 71 
missing (1) 
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t a k i n g  p a r t  i n  t h e  s t u d y  a s s e r t  t h a t  ~ c o u r s e  i n  t h e  
t e a c h i n g  o f  r e a d i n g  s h o u l d  b e  r e q u i r e d  o f  a l l  e l e m e n t a r y  
t e a c h e r s o  S o m e  o f  t h e  f i r s t - y e a r  t e a c h e r s  w r o t e  t h a t  a  
c o u r s e  i n  r e a d i n g  s h o u l d  b e  r e q u i r e d  o f  a l l  t e a c h e r s .  
O t h e r s  r e m a r k e d  t h a t  i f  a  c o u r s e  i n  r e a d i n g  w e r e  t o  b e  
r e q u i r e d  i t  s h o u l d  b e  a  p r a c t i c a l  c o u r s e  a n d  n o t  o n e  t h a t  
d e a l s  i n  t h e o r y .  
T e a c h e r s  w h o  e x p r e s s e d  a n  a d e q u a c y  i n  t e a c h i n g  
r e a d i n g  f e l t  ~ c o u r s e  i n  t h e  t e a c h i n g  o f  r e a d i n g  s h o u l d  
b e  r e g u i r e d  o f  a l l  e l e m e n t a r y  t e a c h e r s ,  t h a t  p r a c t i c a l  d e m o n -
s t r a t i o n s  o f  r e a d i n g  t e c h n i q u e s  w h i c h  m a y  b e  u s e d  i n  ~­
l a r  c l a s s r o o m  s i t u a t i o n s  s h o u l d  b e  g i v e n ,  a n d  a l s o  t h a t  
~ e m p h a s i s  £ ! !  h o w  r e a d i n g  s h o u l d  b e  t a u g h t  n e e d e d  t o  b e  
s t r e s s e d .  T h e  s u g g e s t e d  p r a c t i c e s  o f  p l a c i n g  m u c h  e m p h a s i s  
£ ! !  h o w  r e a d i n g  s h o u l d  b e  t a u g h t ,  g i v i n g  p r a c t i c a l  d e m o n -
s t r a t i o n s  o f  r e a d i n g  t e c h n i q u e s  w h i c h  m a y  b e  ~ i n  ~­
~ c l a s s r o o m  s i t u a t i o n s ,  a n d  a d d i t i o n a l  s t u d e n t  t e a c h i n g  
w i t h  r e a d i n g  g r o u p s  w e r e  i n d i c a t e d  b y  t h o s e  t e a c h e r s  w h o  
d i d  n o t  e x p r e s s  a d e q u a c y  i n  t h e i r  t e a c h i n g  o f  r e a d i n g .  
T e a c h e r s  w h o  w e r e  n o t  s u r e  o f  t h e i r  c o m p e t e n c y  i n  t e a c h i n g  
r e a d i n g  i n d i c a t e d  t h e  s u g g e s t e d  p r a c t i c e s  o f  p l a c i n g  m u c h  
e m p h a s i s  £ ! !  h o w  r e a d i n g  s h o u l d  b e  t a u g h t ,  o f  r e q u i r i n g  ~ 
c o u r s e  . ! ! !  t h e  t e a c h i n g  o f  r e a d i n g  f o r  a l l  e l e m e n t a r y  t e a c h -
~' a n d  t h e  g i v i n g  o f  p r a c t i c a l  d e m o n s t r a t i o n s  o f  r e a d i n g  
TABLE VIII 
RECOMMENDATlONS FOR PROF.ESSlONAL PREPARATION 




Much emphasis on how reading should 
be taught •••••••••••• 
.Much emphasis on what should be 
taught in reading • • • • • • • • 
A course in the teaching of reading 
should be required of all 




Practical demonstrations of reading 
techniques which may be used in 
regular classroom situations. • • • • 
Observations in actual classroom 
situations (visitations) •••• 
Observations of actual classroom 
situations by television •••• 
Additional student teaching with 
reading groups. • • • • • • • • 
. . . 
• • • 































t e c h n i q u e s  w h i c h  m a y  b e  u s e d  i n  r e g u l a r  c l a s s r o o m  s i t u a -
t i o n s .  
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T h e  d a t a  i n  T a b l e  I X ,  p a g e s  5 6  a n d  5 7 ,  h a s  b e e n  c o m -
p i l e d  f r o m  t h e  w r i t e - i n  s u g g e s t i o n s  o f  f i r s t - y e a r  i n t e r -
m e d i a t e  g r a d e  t e a c h e r s .  S u g g e s t i o n s  o f  m o r e  t r a i n i n g  i n  
t h e  g r o u p i n g  o f  c h i l d r e n ,  m o r e  t r a i n i n g  i n  p h o n i c s ,  m o r e  
d e m o n s t r a t i o n s  o n  h o w  t o  t e a c h  s p e c i f i c  t h i n g s ,  a n d  m o r e  
t r a i n i n g  i n  w h a t  t o  t e a c h  a n d  h o w  t o  t e a c h  i t  a r e  o n l y  a  
f e w  o f  t h e  p r o p o s a l s .  S u c h  t h i n g s  a s  m o r e  c o n t a c t  w i t h  
r e a d i n g  t e x t s ,  h o w  t o  s e l e c t ,  g i v e ,  a n d  u s e  s t a n d a r d i z e d  
r e a d i n g  t e s t s ,  a n d  t h e  s e l e c t i o n  o f  o t h e r  r e a d i n g  m a t e r -
i a l s  a r e  a l s o  s u g g e s t e d .  R e c o m m e n d e d  a l t e r a t i o n s  f o r  t h e  
p r e s e n t  p r o g r a m  o f  r e a d i n g  a t  C e n t r a l  W a s h i n g t o n  C o l l e g e  o f  
E d u c a t i o n  r a n  f r o m  m o r e  a c t u a l  t e a c h i n g  e x p e r i e n c e ,  m a k i n g  
a v a i l a b l e  a  c o u r s e  i n  r e m e d i a l  r e a d i n g ,  a  m o r e  p r a c t i c a l  
r e a d i n g  c o u r s e ,  a n d  l e s s  c o n t a c t  w i t h  t h e o r y  a n d  m o r e  w o r k  
i n  r e a l  s i t u a t i o n s ,  t o  l e n g t h e n i n g  t h e  p e r i o d  o f  s t u d e n t  
t e a c h i n g  a n d  a d d i t i o n a l  t r a i n i n g  a f t e r  t h e  f i r s t  y e a r  o f  
t e a c h i n g  i n  t h e  f i e l d .  
T a b l e s  V I I ,  V I I I ,  a n d  I X  w h e n  e v a l u a t e d  i n d i c a t e  
t h a t  t h r e e  o u t  o f  t e n  o f  t h e  t e a c h e r s  p a r t i c i p a t i n g  i n  t h e  
s t u d y  h a v e  n o t  h a d  a  c o u r s e  i n  i n t e r m e d i a t e  m e t h o d s .  
T w e n t y - f i v e  p e r  c e n t  o f  t h e  t e a c h e r s  h a v e  n o t  h a d  a  s i n g l e  
c o u r s e  i n  r e a d i n g  m e t h o d .  N e a r l y  o n e  h a l f  o f  t h e  t e a c h e r s  
TABLE J.X 
WRJ.TE IN SUGGESTIONS OF FIRST YEAR 
INTERMEDIATE GRADE TEACHERS FOR 
BE'I'I'ER PROFES.'>IONAL PREPARATlON 
More comprehensive work in method, skills, and techniques 
of teaching reading 
1. More ~1 aining in grouping • • • • • • • • • • • • • • • • • 
2. ¥.i0re training in phonics. • • • • • • • • • • • • • • • • 
3. More demonstrations on how to teach specific things • • • • 
4. More intense study of what to teach and how to teach it • • 
5. More observations of actual situations •••••• ••••• 
6. More training in how to deal with slow readers. •••• • • 
7. More training in recognizing reading difficulties • • • • • 
8. More training in presentation of good literature. • • • • • 
9. More training in reading skills • • • • • • • • • • • • • • 
More attention to the matter of instructional materials 











2. How to select, give, and use standardized reading tests • • 2 
3. How to select workbooks • • • • • • • • • • 
4. More contact With other reading materials • 
• • • • • • • • 
• • • • • • • • 
1 
1 
5. How to select books for the various reading groups. • • • • 1 
6. How to select reading texts • • • • • • • • 
Recommended alterations for the present program or 
reading instruction 
• • • • • • • • 1 
1. More actual teaching experience, learn by doing • • • • • • 4 
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2 .  
J .  
4 .  
5 .  
6 .  
7 .  
s .  
9 .  
T A B L E  l X  ( C o n t i n u e d )  
M a k e  a v a i l a b l e  a  c o u r s e  i n  r e m e d i a l  r e a d i n g  •  
•  •  •  •  •  •  •  
R e q u i r e  a  c o u r s e  i n  t h e  t e a c h i n g  o f  r e a d i n g  •  
•  •  •  •  
•  •  •  
M o r e  p r a c t i c a l  t e a c h i n g  o f  r e a d i n g  c o u r s e  •  •  •  
•  •  
•  •  •  •  
L e s s  t h e o r y  a n d  m o r e  c o n t a c t  w i t h  r e a l  s i t u a t i o n s  • • •  
•  •  
L e n g t h e n  s t u d e n t  t e a c h i n g  t o  i n c l u d e  a c t u a l  p r a c t i c e  
u n d e r  d i r e c t i o n  o f  s u p e r v i s o r  •  •  •  •  •  •  •  •  •  •  •  
•  •  •  
M i n i m u m  o f  t w o  q u a r t e r s  s t u d e n t  t e a c h i n g .  •  
•  •  •  •  •  •  
•  •  
M o r e  c l a s s  p a r t i c i p a t i o n  a n d  a c t i v e  w o r k  • • •  
•  •  
•  •  •  
•  •  
M o r e  v i s i t a t i o n s  w i t h o u t  p u p i l  k n o w l e d g e  • •  
•  •  
•  •  •  
•  •  •  
1 0 .  A  g o o d  c o u r s e  i n  t h e  t e a c h i n g  o f  r e a d i n g .  •  •  •  
•  •  •  
l l .  
S t u d e n t  t e a c h i n g  o n  a l l  t h r e e  l e v e l s ,  t h r e e  h o u r  c o u r s e  
o n  t h r e e  l e v e l s  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  
•  •  
1 2 .  G e n e r a l  r e a d i n g  c o u r s e  t o  b e  f o l l o w e d  b y  i n t e n s i v e  c o u r s e  











a f t e r  s t u d e n t  t e a c h i n g .  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  l  
l J .  A d d i t i o n a l  t r a i n i n g  a f t e r  t h e  f i r s t  y e a r  o f  t e a c h i n g  i n  
t h e  f i e l d  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  
•  •  
1  
1 4 .  
A  c o u r s e  t h a t  i n c l u d e s  w o r k  o n  s e c o n d a r y  a n d  e l e m e n t a r y  
l e v e l s .  •  •  .  •  •  •  •  •  •  •  •  .  •  .  .  .  .  .  •  .  •  •  .  
•  •  
1  
1 5 .  M o r e  e m p h a s i s  o n  r e a d i n g  d u r i n g  s t u d e n t  t e a c h i n g .  •  •  •  •  •  1  
O t h e r  S u g g e s t i o n s  
1 .  A d v i s o r s  s h o u l d  g i v e  b e t t e r  d i r e c t i o n  
•  •  •  •  •  
•  •  •  •  •  •  
1  
2 .  T e a c h e r s  s h o u l d  n o t  h i r e  o u t  e x c e p t  i n  l e v e l  o f  
p r e p a r a t i o n  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  •  l  
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in the study are not sure of whether or not they did an 
adequate job of teaching reading in their initial teaching 
experience. Only thirty-two per cent of the participating 
teachers felt they had done an adequate job in teaching 
reading; of these, seventeen per cent had not taken any 
courses in reading. 
Teachers taking part in the study also indicated by 
check marks general suggestions for improving the present 
teacher education program. Some of the more strongly rec-
ommended suggestions were placing much emphasis .Q!! how 
reading should be taught, practical demonstrations of 
reading technigues which may be used in regular classroom 
situations, and the requiring of ~ course in the teaching 
.2f reading for all elementary teachers. These teachers 
also indicated by their write-in comments such things as 
more actual teaching experience, a course in remedial 
reading, more training in grouping, more training in 
phonics and how to select, give, and use standardized 
tests in reading. The teachers participating in the study 
imply that what they want in their reading courses is 
practical knowledge and more practice in applying this 
knowledge to real situations. 
C H A P T E R  I V  
S U M M A R Y  A N D  C O N C L U S I O N S  
T h e  s u m m a r y  a n d  c o n c l u s i o n s  c o n t a i n e d  i n  t h i s  
c h a p t e r  a r e  a  r e s u l t  o f  t h e  c o m p i l a t i o n  o f  d a t a  o b t a i n e d  
f r o m  f i r s t - y e a r  i n t e r m e d i a t e  g r a d e  t e a c h e r s  o f  r e a d i n g  
w h o  d i d  t h e i r  i n i t i a l  t e a c h i n g  d u r i n g  t h e  s c h o o l  y e a r s  
1 9 5 5 - 5 6  a n d  1 9 5 6 - 5 7 .  E i g h t y - n i n e  t e a c h e r s  w e r e  c o n t a c t e d .  
( T h i s  n u m b e r  r e p r e s e n t s  n e a r l y  a l l  o f  t h e  b e g i n n i n g  i n t e r -
m e d i a t e  g r a d e  t e a c h e r s  o f  1 9 5 5 - 5 6  a n d  1 9 5 6 - 5 7  f r o m  C e n t r a l  
W a s h i n g t o n  C o l l e g e  o f  E d u c a t i o n . )  S e v e n t y - t w o  t e a c h e r s  
h a v e  p a r t i c i p a t e d  i n  t h e  s t u d y ,  a  r e t u r n  o f  8 1 . 8  p e r  c e n t .  
T h e  d a t a  t h a t  h a v e  b e e n  s u p p l i e d  b y  t h e s e  f i r s t -
y e a r  i n t e r m e d i a t e  g r a d e  t e a c h e r s  a n d  o b t a i n e d  f r o m  t h e  
t a b l e s  a n d  f i g u r e s  i n c l u d e d  i n  C h a p t e r  I I I  l e n d  t h e m s e l v e s  
t o  f o u r  n a t u r a l  g e n e r a l i z e d  s t a t e m e n t s  o f  s u m m a r y .  
( 1 )  M a n y  o f  t h e  t e a c h e r s  i n  t h e  r e s e a r c h  g r o u p  a r e  
n o t  f u l l y  p r e p a r e d  t o  t e a c h  a t  t h e  i n t e r m e d i a t e  g r a d e  l e v e l .  
I n  s u p p o r t  o f  t h i s  s t a t e m e n t  i t  m i g h t  b e  s a i d  t h a t  o n e  o u t  
o f  f i v e  o f  t h e s e  t e a c h e r s  d i d  n o t  d o  t h e i r  s t u d e n t  t e a c h i n g  
a t  t h e  i n t e r m e d i a t e  g r a d e  l e v e l ,  o n e  o u t  o f  t h r e e  h a d  n o t  
t a k e n  a n  i n t e r m e d i a t e  c u r r i c u l u m  a n d  m e t h o d s  c o u r s e ,  a n d  
o n l y  o n e  o u t  o f  t w o  t e a c h e r s  h a d  s p e c i f i c a l l y  p r e p a r e d  t o  
t e a c h  a t  t h e  i n t e r m e d i a t e  g r a d e  l e v e l .  
8 9 3 4 1  
60 
(2) Many of these beginning teachers of reading are 
not fully prepared to teach reading at the intermediate 
grade level. Evidence supporting this statement is the 
fact that one out of four teachers had not taken a course 
of any kind in reading method, the average number of cour-
ses taken by the entire group was only one and five-tenths 
courses per person, and the feelings of frequent need and 
inadequate preparation were not appreciably altered by 
taking more reading courses. 
(3) A majority of the teachers participating in the 
study felt somewhat inadequate in teaching reading at the 
intermediate grade level. The fact that a majority of the 
teachers indicate a feeling of frequent need in dealing 
with the teacher activities, that most of the teachers 
express a feeling of inadequate preparation for handling 
the teacher activities, and that only one teacher in three 
felt adequate in teaching reading in their initial teaching 
experience are evidence in support of the original statement. 
(4) These first-year intermediate grade teachers 
would like to see the present teaching program at Central 
Yashington College of Education changed to a program that 
includes a more practical training in method, skills, and 
techniques to be used in teaching reading. They suggest 
more training in what to teach in reading and how to teach 
6 1  
i t ,  m o r e  d e m o n s t r a t i o n s  a n d  r e a d i n g  t e c h n i q u e s  t h a t  m a y  b e  
u s e d  i n  r e g u l a r  c l a s s r o o m  s i t u a t i o n s ,  a  c o u r s e  i n  r e a d i n g  
t o  b e  r e q u i r e d  o f  a l l  e l e m e n t a r y  t e a c h e r s ,  m o r e  t r a i n i n g  
i n  g r o u p i n g  a n d  p h o n i c s ,  m o r e  c o n t a c t  w i t h  r e a d i n g  t e x t s ,  
a n d  h o w  t o  s e l e c t ,  g i v e ,  a n d  u s e  s t a n d a r d i z e d  r e a d i n g  
t e s t s  • .  
T h e  l i m i t a t i o n s  o f  t h i s  s t u d y  a r e  m a i n l y  o f  t w o  
k i n d s .  F i r s t ,  t h e  s a m p l e  o f  i n t e r m e d i a t e  g r a d e  t e a c h e r s ,  
a l t h o u g h  c o m p l e t e  f o r  t w o  y e a r s ,  i s  s o m e w h a t  l i m i t e d .  ( A  
s t u d y  i n v o l v i n g  m o r e  g r a d u a t e  c l a s s e s  w o u l d  h a v e  g i v e n  m o r e  
c o n c l u s i v e  d a t a . )  S e c o n d l y ,  t h e  v e r y  n a t u r e  o f  a  q u e s t i o n -
n a i r e  p r e s e n t s  i n h e r e n t  l i m i t a t i o n s  s u c h  a s :  l i m i t e d  
c o v e r a g e  o f  s u b j e c t  d u e  t o  r e s t r i c t e d  l e n g t h ,  f a u l t y  
c o m m u n i c a t i o n  o f  m e a n i n g ,  a n d  i n a d e q u a t e  i n t e r p r e t a t i o n  
o f  s t a t e m e n t s  a n d  q u e s t i o n s .  T h e s e ,  t h e n ,  a r e  d e t a i l s  t o  
c o n s i d e r  i n  i n t e r p r e t i n g  t h e  d a t a  c o n t a i n e d  i n  t h i s  s t u d y ,  
i t s  s u m m a r y ,  a n d  t h e  f o l l o w i n g  c o n c l u s i o n s .  
O n e  c o n c l u s i o n  t h a t  c a n  b e  d r a w n  f r o m  t h e  d a t a  i s  
t h a t  m a n y  t e a c h e r s  a r e  t e a c h i n g  a t  t h e  i n t e r m e d i a t e  g r a d e  
l e v e l  w h o  s h o u l d  n o t  b e  t e a c h i n g  t h e r e .  C e r t a i n  s k i l l s ,  
t e c h n i q u e s ,  a n d  a b i l i t i e s  a r e  n e c e s s a r y  f o r  d o i n g  a n  a d e -
q u a t e  j o b  o f  t e a c h i n g  a t  a n y  p a r t i c u l a r  g r a d e  l e v e l  a n d  
t h e s e  c a n  o n l y  b e  a c q u i r e d  i n  a  v e r y  f e w  w a y s .  C u r r i c u l u m  
a n d  m e t h o d  c o u r s e s ,  s t u d e n t  t e a c h i n g ,  a n d  s p e c i f i c  s u b j e c t  
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courses are the only avenues for preparation open to a col-
lege student and these lose their value if not related to 
the future level of teaching. It is quite apparent from 
an analysis of the data that many of the participating 
teachers had not prepared for teaching on the intermediate 
grade level and for this reason are experiencing a good 
deal' of difficulty in coping with their reading programs. 
If allowed to continue the present situation in which 
teachers are hired to teach at any grade level from kinder-
garten to senior high school upon graduation from college 
presents the teacher training institutions with the res-
ponsibility for meeting the needs and for supplying the 
knowledge and accompanying skills that will enable them to 
adequately handle any teaching position to which they may 
be assigned. 
Another conclusion that can be drawn from the data 
is that these intermediate grade teachers, as a group, 
feel highly inadequate in teaching reading regardless of 
the nature of their preparation. That this feeling is 
prevalent is to some degree understandable when it is 
noted that one-fourth of the group had taken only one course 
in reading, and that the average number of courses taken 
by all of the teachers was only one and five-tenths reading 
courses per person. That pronounced feelings of need and 
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i n a d e q u a c y  o f  p r e p a r a t i o n  a r e  i n d i c a t e d  b y  t h e  m a j o r i t y  
o f  t h e  t e a c h e r s  p o l l e d  s e e m s  o n l y  t o  s u b s t a n t i a t e  t h e  
f o r m e r  c o n c l u s i o n .  O f  f u r t h e r  s i g n i f i c a n c e  i s  t h e  s u g -
g e s t i o n  i m p l i e d  b y  t h e  d a t a  t h a t  t h e  f e e l i n g s  o f  n e e d  a n d  
i n a d e q u a c y  o f  p r e p a r a t i o n  d o  n o t  a p p r e c i a b l y  d e c r e a s e  b y  
t a k i n g  m o r e  c o u r s e s  i n  r e a d i n g .  I t  i s  r e a s o n a b l e  t o  
a s s u m e  t h a t  o n e - h a l f  o f  t h e s e  t e a c h e r s  w o u l d  h a v e  s o m e  
d i f f i c u l t y  i n  t e a c h i n g  r e a d i n g  w h e n  i t  i s  r e a l i z e d  t h a t  
o n e - f o u r t h  o f  t h e m  h a d  n o t  t a k e n  a  s i n g l e  c o u r s e  i n  r e a d -
i n g  a n d  a n o t h e r  o n e - f o u r t h  o f  t h e m  h a d  t a k e n  o n l y  o n e  
c o u r s e  i n  r e a d i n g  b u t  w h e n  t e a c h e r s  w h o  h a v e  t a k e n  m o r e  
t h a n  o n e  c o u r s e  i n  r e a d i n g  i n d i c a t e  n o  a p p r e c i a b l e  c h a n g e  
i n  f e e l i n g s  o f  n e e d  a n d  i n a d e q u a c y  o f  p r e p a r a t i o n  t h e n  
s o m e t h i n g  m u s t  b e  w r o n g .  I n  v i e w  o f  t h e  a b o v e  f a c t s  i t  
w o u l d  s e e m  t h a t  t h e s e  i n t e r m e d i a t e  g r a d e  t e a c h e r s  a r e  n o t  
r e c e i v i n g  t h e  k i n d  o f  i n s t r u c t i o n  n e c e s s a r y  t o  m e e t  t h e i r  
c l a s s r o o m  n e e d s  i n  t h e  t e a c h i n g  o f  r e a d i n g .  I f  t h e s e  
t e a c h e r s  a r e  t o  d o  a n  a d e q u a t e  j o b  i n  t e a c h i n g  r e a d i n g  i t  
i s  e s s e n t i a l  t h a t  t h e y  r e c e i v e  t h e  r i g h t  k i n d  a n d  a m o u n t  
o f  p r e p a r a t i o n .  I t  i s  i n c u m b e n t  o n  t h e  t e a c h e r  t r a i n i n g  
i n s t i t u t i o n s  t o  p r o v i d e  t h i s  i n s t r u c t i o n .  
A  t h i r d  a n d  t h e  f i n a l  c o n c l u s i o n  o f  t h i s  s t u d y  i n -
v o l v e s  t h e  n a t u r e  o f  t h e  i m p r o v e m e n t  i n  t h e  c o l l e g e  p r o g r a m  
f o r  t r a i n i n g  t e a c h e r s  i n  t h e  f i e l d  o f  r e a d i n g .  P a r t i c i p a t i n g  
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teachers express the desire to see a more practical empha-
sis put on the entire reading methods program. They want 
to take reading instruction out of the realm of theory 
and replace it with the more concrete. They want to know 
what they will need to teach in their classrooms and the 
techniques they can use. To this end they suggest among 
others, more training in what to teach and how to teach it, 
more training in grouping and phonics, more help in the 
selection and use of texts and standardized reading tests, 
more demonstrations and observations, more actual teaching, 
and a course in reading to be required of all elementary 
teachers. It is very apparent that these teachers are 
well aware of their inadequacies and are earnestly trying 
to aid in the preparation of future teachers. 
Under the existing General Certificate Program it 
is possible and quite often happens, as shown in this study, 
that teachers are hired to teach at levels or in areas for 
which they have little or no preparation. Existing re-
search by the placement office has shown that from fifteen 
to twenty per cent of the teachers from Central Washington 
College of Education are placed each year in positions for 
which they are not prepared. This, of course, is an unfor-
tunate situation that results in ineffectual teaching and 
a poor quality of education for the children in the 
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W a s h i n g t o n  S t a t e  p u b l i c  s c h o o l s .  
A s  l o n g  a s  t h e  e x i s t i n g  G e n e r a l  C e r t i f i c a t e  P r o g r a m  
i s  i n  e f f e c t ,  i t  i s  t h e  d u t y  a n d  r e s p o n s i b i l i t y  o f  t h e  
t e a c h e r  t r a i n i n g  i n s t i t u t i o n s  t o  p r o v i d e  t h e  b e s t  e d u c a t i o n  
p o s s i b l e  t o  i t s  t e a c h e r s  i n  p r e p a r i n g  t h e m  t o  m e e t  a n y  
t e a c h i n g  s i t u a t i o n  f o r  w h i c h  t h e y  m a y  b e  h i r e d .  
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T h e  m a t e r i a l .  y o u  h a v e  i n  y o u r  h a n d  i s  a  q u e s t i o n n a i r e .  A s  a  
M a s t e r ' s  D e g r e e  c a n d i d a t e ,  I  a m  a t t e m p t i n g  t o  a n a l y z e  t h e  n e e d s  o f  
I n t e r m e d i a t e  G r a d e  T e a c h e r s  i n  t h e  f i e l d  o f  R e a d i n g  a n d  I  n e e d  y o u r  
h e l p .  
H a v i n g  t a u g h t  t h e  f i f t h  g r a d e ,  I  f u l l y  r e a l i z e  t h e  d e m a n d s  o n  
y o u r  t i m e  a n d  w i l l  t h e r e f o r e  t a k e  a s  l i t t l e  o f  i t  a s  p o s s i b l e .  
T h e  t o p i c  o f  t h i s  s t u d y  w a s  s e l e c t e d  b e c a u s e  o f  t h e  i n t e r e s t  
i n  i t  t h a . t  h a s  b e e n  s h o w n  b y  f e l l o w  t e a c h e r s  a n d  a  s i n c e r e  d e s i r e  
o n  t h e  p a r t  o f  t h e  E d u c a t i o n  D i v i s i o n  o f  C e n t r a l  W a s h i n g t o n  C o l l e g e  
t o  m e e t  t h e  n e e d s  o f  f u t u r e  t e a c h e r s .  
T h e  p u r p o s e  o f  t h i s  s t u d y  i s  t o  d e t e r m i n e  t h e  n e e d s  o f  b e g i n n i n g  
t e a c h e r s  i n  r e a d i n g  a t  t h e  I n t e r m e d i a t e  G r a d e  l e v e l .  T h e  t a s k  i s  
t w o - f o l d ,  t o  f i n d  o u t  i : f  b e g i n n i n g  t e a c h e r s  k n o w  w h a t  r e a d i n g  s k i l l s  
s h o u l d  b e  t a u g h t  a n d  t o  f i n d  o u t  i f '  t h e y  k n o w  t h e  t e c h n i q u e s  n e c e s -
s a r y  t o  t e a c h  t h e m .  
Y o u r  c a r e f u l .  c o n s i d e r a t i o n  o f  t h i s  q u e s t i o n n a i r e  a n d  i t s  q u e s -
t i o n s  m i g h t  c o n c e i v a b l y  h a v e  a n  e f f e c t  o n  t h e  c o u r s e s  i n  r e a d i n g  
w h i c h  a r e  o f f e r e d  t o  p r o s p e c t i v e  t e a c h e r s  a t  t h i s  c o l l e g e .  T h e  
r e t u r n  o f  t h i s  q u e s t i o n n a i r e  b y  t h e  t w e n t y - s e v e n t h  o f  J a n u a r y  w i l l  
b e  o f  c o n s i d e r a b l e  h e l p  i n  t h e  t a b u l a t i o n  a n d  f i n a l  a n a l y s i s .  
T h e  e n c l o s e d  s t a m p e d  e n v e l o p e  i s  f o r  y o u r  c o n v e n i e n c e .  ' ! " h a n k  
y o u  f o r  y o u r  c o o J ) E ! r a t i o n .  
S i n c e r e l y  y o u r s ,  
V i c t o r  R .  B o l o n  
V B : m e  
- 1 -
Q t E S T I O N N A I R E  T O  F I R S T - Y E A B  I N ' I E R M E D I A ' I E  T E A C H E R S  
F O R E W O R D :  
T h e  q u e s t i o n s  i n c l u d e d  h e r e i n  a r e  o f  g r e a t  i m p o r t a n c e  t o  a l l  i n t e r m e d i a t e  
g r a d e  t e a c h e r s .  I  a m  a s s u m i n g  t h a t  y o u  w i l l  r e m e m b e r  y o u r  e x p e r i e n c e  a s  a  b e  . .  
g i n n i n g  t e a c h e r  q u i t e  v i v i d l y  a n d  t h a t  y o u  w i l l  w a n t  t o  a d v a n c e  y o u r  o p i n i o n s  
a n d  a n s w e r s  w i t h  t h e  a s s u r a n c e  o f  c o m p l e t e  a n o n y m i t y  t h a t  i s  g u a r a n t e e d  b y  t h e  
a u t h o r .  
P l e a s e  a n s w e r  t h e  f o l l o w i n g  q u e s t i o n s  d i r e c t l y  o r  b y  p u t t i n g  a  c h e c k  m a t - k  
i n  t h e  p r o p e r  b l a n k .  
G E N E R A L  B A C K G R O U N D :  
M ; y  i n i t i a l  e x p e r i e n c e  i n  t e a c h i n g  w a s  a . t  t h e  i n t e r m e d i a t e  l e v e l : ?  _ _ _ _ y e s ,  o r _ n o  
( I f  y o u r  a n s w e r  i s  n o ,  p l e a s e  d i s r e g a r d  t h e  r e s t  o f  t h e  q u e s t i o n n a i r e  a n d  r e t u r n  
i t  i n  t h e  e n c l o s e d  e n v e l o p e ;  t h a n k  y o u . )  
T y p e  o f  c e r t i f i c a t e  h e l d  w i t h  f i r s t  t e a c h i n g  e x p e r i e n c e ?  P r o v i s i o n a l ,  o r  
_ E m e r g e n c y  -
O n  w h a t  l e v e l  l ! i i d  y o u  d o  y o u r  s t u d e n t  t e a c h i n g ?  S e c o n d a r y ,  I n t e r m e d i a t e ,  
o r  _ P r i m a r y  - -
W h a t  w e r e  y o u r  m a j o r  a n d  m i n o r  f i e l d s ?  M a j o r  ,  M i n o r  
M i n o r s  ( 3 )  ,  '  - - - - - -
C h e c k  t h e  c o u r s e s  y o u  h a d  a s  a n  u n d e r g r a d u a t e ;  
P r i m a r Y  M e t h o d s  ( E d .  3 1 1 )  
I n t e r m e d i a t e  M e t h o d s  ( E d .  3 I 2 T  
S e c o n d a r y  ~thods ( E d .  3 1 3 )  
R e a d i n g  R e a d i n e s s  ( E d .  3 2 1 )  ~ 
T e a c h i n g  o f  R e a . d i n g  ( E d .  3 2 2 r -
R e m e d i a l  R e a d i n g  ( E d .  3 3 8 )  -
L i s t  o t h e r  r e a d i n g  c o u r s e s  y o u  h a v e  h a d .  
l .  
2 .  
3 .  
4 .  
T e a c h i n g  P r o c e d u r e s  i n  t h e  l a n g u a g e  A r t s  ( E d .  4 2 0 )  
T h e  M o d e r n  R e a d i n g  P r o g r a m ,  P r i m a r y  ( E d .  4 2 1 )  -
T h e  M o d e r n  R e e . d i n g  P r o g r a m ,  I n t e n o o d 1 a t e  { E d .  ~ 
R e a d i n g  P r o b l e m s  i n  t h e  S e c o n d a r y  S c h o o l  { E d .  4 2 3 } -
D e v e l o p m e n t a l  R e a d i n g  i n  C o n t e n t  F i e l d s  ( E d .  4 2 4 )  -
S t u d i e s  a n d  P r o b l e m s  i n  R e a d i n g  ( E d .  4 2 6 )  _  -
A c c o r d i n g  t o  P a u l  M c K e e ,  a  f o r e m o s t  a u t h o r i t y  i n  t h e  f i e l d  o f  R e a d i n g ,  t h e  
R e a . d i n g  P r o g r a m  f o r  t h e  I n t e r m e d i a t e  G r a d . e s  c a n  b e  d i v i d e d  i n t o  f o u r  m a j o r  a r e a s ,  
t h o s e  a r e a s  b e i n g  t h e  I n s t r u c t i o n a l  J o b s ,  t h e  S t u d y  J o b s ,  C h i l d r e n ' s  L i t e r a t u r e ,  
a n d  O r a l  R e a d i n g .  T h e  e x a m p l e s  i n c l u d e d  i n  t h e  f o l l o w i n g  q u e s t i o n s  a r e  n o t  i n -
t e n d e d  t o  b e  a l l - i n c l u s i v e  b u t  r a t h e r  r e p r e s e n t a t i v e  o f  e a c h  a r e a .  
In answering each question I am assuming your answers will be carefully an-
alyzed and based upon consideration of ~ouz.: collef3!: e~riences ~ their resultant 
effect ~ lour classroom teaching ~ eadin~. 
Place check marks in the chart below to most closely indicate your feelings 
about each question using the following proposed criteria as a guide. 
Chart I - - Frequency of need in teaching 
the reading skills? 
Chart ll -- Amount of college preparation 
received in techniques of teaching reading. 
I. INSTRlXTIONAL JOBS: 
What was the extent of your needs and preparation 
Chart I 
Needs 
~ 0 0 0 
i 1~ \ 
Chart II 
Preparations 
~ ~ ~ a> 
~ (\) in ...•...•.. ~ \ ~ \ ~ A. Teaching selections in the reader: 
l. Introducing the selectionj stimulating 
pupils to think using pictures, comments, 
questions, identifying strange words, 
giving purpose for reading the lesson? 
2. Discussing ideas read; helping pupils to 
analyze and interpret their thoughts? 
3. Making use of ideas gained; activities to 
be considered in making further use of 
ideas gained? 
B. Providing training in reading for various pur-
poses; includes reading for general import, 
details, critical analysis, etc.? 
C. Establishing pupil independence in identifying 
strange printed words; includes the teaching 
of phonetic analysis, structural analysis, verba 1 
context, dictionary, etc.? 
D. Improving reading through various school subject 
includes injection of reading skills into the 
study of subject matter content? 
E. Developing pupil independence in coping with 
word meaning difficulties; includes using 
context clues and punctuation marks as indica· 
tors of meaning; use of figures of speech; 
words and phrases which may have several 
meanings? 
F. locating and removing pupil's reading deficien-
cies; includes analysis of word recognition 
skills, independent word identification, and 
other specific skills involved in oral and 
silent reading? 
s; 
1 2 3 1 2 3 
- j  . .  
G .  M e a s u r i n g  p u p i l  a c h i e v e m e n t  i n c l u d e s  s e l e c t i n g  
a n d  u s i n g  s t a n d a r d i z e d  t e s t e , t e a c h e r - m a d e  t e s t s ,  
o b s e r v a t i o n  o f  i n d i v i d u a l  a b i l i t i e s  d u r i n g  r e a d i  
I I .  S T U D Y  J O B S :  
W h a t  w a s  t h e  e x t e n t  o f  y o u r  n e e d s  a n d  p r e p a r a t i o n  
i n  . . . . . . . . . . .  .  
A .  T e a c h i n g  l o c a t i o n  o f  i n f o r m a t i o n  t h a t  i s  p e r -
t i n e n t  t o  t h e  p r o b l e m ;  i n c l u d e s  u s e s  o f  p a r t s  o f  
o r d i n a r y  b o o k s  ( i n d e x ,  t a b l e  o f  c o n t e n t s ,  g l o s -
s a r y ,  e t c . ) ,  s p e c i a l  a i d s  a n d  s o u r c e s ,  s e l e c t i o n  
o f  p e r t i n e n t  i n f o r m a t i o n ?  
B .  T e a c h i n g  e v a l u a t i o n  o f  p e r t i n e n t  i n f o r m a t i o n  a c e  
d i n g  t o  i t s  v a l i d i t y  a n d  i m p o r t a n c e  t o  t h e  p r o b l 1  
i n  m i n d ;  d i f f e r e n c e s  b e t w e e n  f a c t  a n d  o p i n i o n ,  
e t c . ?  
C .  T e a c h i n g  t h e  o r g a n i z a t i o n  o f  i m p o r t a n t  a n d  
v a l i d  i n f o r m a t i o n  a c c o r d i n g  t o  t h e  p u r p o s e  i n  
m i n d ;  i n c l u d e s  o u t l i n i n g  o f  t o p i c s ,  s u b - t o p i c s ,  
d e t a i l s ,  a n d  h o w  t o  t a k e  n o t e s ?  
D .  D i r e c t i n g  p u p i l s  t o  d e c i d e  w h a t  p a r t s  o f  i m p o r t a n  
a n d  v a l i d  i n f o r m a t i o n  s h o u l d  b e  r e t a i n e d  a n d  
s e c u r i n g  t h e  r e t e n t i o n  o f  t h a t  i n f o r m a t i o n ?  
I I I .  C H I I D R E N ' S  L I ' ! E R A T U R E :  
W h a t  w a s  t h e  e x t e n t  o f  y o u r  n e e d s  a n d  p r e p a r a t i o n  
i n  . . • . . . . . . .  
A .  H e l p i n g  c h i l d r e n  t o  b u i l d  a n  i n t e r e s t  i n  r e a d i n g  
a  W i d e  v a r i e t y  o f  c h o i c e  m a t e r i a l ·  a n d  d e v e l o p i n g  
a  t a s t e  f o r  i t ?  
B .  S e l e c t i n g  t h e  r e a d i n g  m a t e r i a l s  t o  b e  u s e d  a t  
y o u r  g r a d e  l e v e l ?  
C .  R e l a t i n g  t h e  c o n t e n t  o f  C h i l d r e n ' s  L i t e r a t u r e  
t o  o t h e r  a r e a s  o f  r e a d i n g ?  
I V .  O R A L  R E A D I N G :  
W h a t  w a s  t h e  e x t e n t  o f  y o u r  n e e d s  a n d  p r e p a r a t i o n  
i n  • • • • • . • . . . .  
A .  T e a c h i n g  t h e  s k i l l s  r e q u i r e d  i n  O r a l  R e a d i : a g ;  
i n c l u d e s  u s e  o f  v o i c e  i n t o n a t i o n ,  p i t c h ,  r a t e ,  
c o n v e y i n g  t h e  m e a n i n g  i n t e n d e d  b y  t h e  w r i t e r ,  
g o o d  p o s t u r e ,  e t c . ?  
N e e a . 5  
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A f t e r  c a r e f u l  c o n s i d e r a t i o n  o f  t h e  a b o v e  q u e s t i o n s  w o u l d  y o u  s a y  t h a t  y o u  h a d  
d o n e  a n  a d e q u a t e  j o b  o f  t e a c h i n g  r e a d i n g  a t  t h e  i n t e r m e d i a t e  l e v e l ?  y e s ,  
_ n o ,  o r  _ n o t  s u r e  -
W h a t  w o u l d  y o u  r e c o m m e n d  b e  d o n e  t o  m e e t  t h e s e  n e e d s  s o  t h a t  f u t u r e  b e g i n n i n g  
t e a c h e r s  a r e  n o t  f a c e d  w i t h  s i m i l a r  p r o b l e m s ?  C h e c k  b e l o w  t h e  a n s w e r  o r  a n s w e r s  
t h a t  y o u  f e e l  m o s t  c l o s e l y  a p p r o x i m a t e  y o u r  i d e a s .  
_ _  M u c h  e m p h a s i s  o n  h o w  r e a d i n g  s h o u l d  b e  t a u g h t .  ( t e c h n i q u e s  e m p l o y e d )  
_ _  M u c h  e m p h a s i s  on~ s h o u l d  b e  t a u g h t  i n  r e a d i n g .  ( c u r r i c u l u m  c o n t e n t )  
A  c o u r s e  i n  t h e  t e a c h i n g  o f  r e a d i n g  s h o u l d  b e  r e q u i r e d  o f  a l l  e l e m e n t a r y  
- - t e a c h e r s .  
P r a c t i c a l  d e m o n s t r a t i o n s  o f  r e a d i n g  t e c h n i q u e s  w h i c h  m a y  b e  u s e d  i n  r e g u l a r  
~---classroom s i t u a t i o n s .  
O b s e r v a t i o n s  i n  a c t u a l  c l a s s r o o m  s i t u a t i o n s .  ( v i s i t a t i o n s )  
- -
O b s e r v a t i o n s  o f  a c t u a l  c l a s s r o o m  s i t u a t i o n s  b y  t e l e v i s i o n .  
~---
A d d i t i o n a l  s t u d e n t  t e a c h i n g  w i t h  r e a d i n g  g r o u p s .  
- -
O t h e r  i d e a s ,  s t a t e  t h e m -
P l a c e  a  c h e c k  m a r k  i n  t h e  b l a n k  i f  y o u  w o u l d  l i k e  a  s u r m n a r y  u p o n  c o m p l e t i o n  
- -
o f  t h e  s t u d y .  
